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INTrOduCTION

When you are given a gift that touches your soul, you never forget the experience.
That spring day when I first received Leave Your Sleep, I knew I was in the 
possession of something incredibly special. Little did I know then it was the 
beginning of a love affair and journey that would take me to new heights, challenge 
me in extraordinary ways, and allow in me a profound depth of love for humanity 
that I didn’t know I was capable of.

Over the course of five years, Natalie Merchant researched and wrote Leave Your
Sleep. She adapted the poems to music, collaborating with more than a hundred 
musicians. She transformed the work by creating an exquisite picture book with
Barbara McClintock. It was at this moment that I knew this extraordinary work
needed to be in front of children – all children, but I didn’t know how it would come 
to fruition.

Leave Your Sleep for Education was born out of the passion and vision of a  
dedicated team of individuals who believe in the importance of the arts in education. 
This comprehensive program of units, lessons, and supporting materials serves as a 
supplement to the original Leave Your Sleep publication that was created by Natalie 
Merchant, and the children’s book she created with Barbara McClintock.

As children begin to find their paths in life, poetry can assist in bringing to light 
their own voices. We speak through our unique experiences, and we connect with 
others through shared understanding. Poetry can connect us to our ancestors, and 
to cultures we have never experienced and people we have never met. Our goal 
with Leave Your Sleep for Education is for children to develop an appreciation for 
the aesthetics of life, to foster critical thinking across the disciplines, to cultivate 
compassion for the interconnectedness of the common humanity in our world,   
and for children to gain the power to embrace their lives completely and attain   
their dreams.

Ann Smith
Gifted Support Center, Inc. 2017
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Overarching Objectives
There are three major objectives underscoring the lessons in this document:

1. The introduction of poems and the accompanying Natalie Merchant music that is included 
within the Leave Your Sleep publication.

2. The reinforcement of the relationship between poetry and the many and varied ways that 
it can be a stimulus for interdisciplinary learning experiences inclusive of the standards 
related to the Common Core and Next Generation Science Standards.

3. The presentation of how a single lesson can be perceived and taught as a mini-unit of study: 
a lesson that incorporates many and varied learning experiences across the disciplines.

Structure of the Lessons
Each lesson has been designed with multiple opportunities to teach the basic poem and to 
allow the poem to become the centerpiece of learning experiences that both underscore its 
meaning and connect the poem to a variety of National Core Arts Standards, Common Core 
Language and Social Studies, and Next Generation Science Standards.

Each lesson has a range of learning experiences that cater to the individual differences among 
students. The many and varied learning experiences that are connected to each of the selected 
poems in the Leave Your Sleep publication do not all have to be taught to the same degree or 
intensity.

Teachers are encouraged to be selective of the learning experiences for their students with 
respect to these criteria:

1. Students should be able to comprehend the literal and figurative meanings inherent in the 
composition of each poem. Students should be able to engage in open-ended interpretations 
of the poems, music, and illustrations.

2. Students should be able to experience and delve into the activities related to each poem 
without specific concern for age, prior knowledge, or intellectual or emotional readiness.  
In other words, the activities that are associated to the poem are NOT intended to be related 
to specific students’ grades or ability levels; they are intended to provide new, different, 
and creative experiences to broaden all students’ awareness of literature as a stimulus to 
learning across the disciplines.

3. Students should not be graded on the work derived from the learning experiences in the lesson.  

CurrICuLum INTrOduCTION

TM
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The benchmarks for academic success include:

 · Willingness to participate in all types of learning experiences

 · Discovery of a new interest as a consequence of an introduction to a topic, idea, etc.

 · Ability to recognize the multiple relationships that a poem or literary publication can provide to 
the reader

Points to Consider
Please consider the following points when implementing the lessons:

1. There is no specific time frame designated to implement a lesson. Students’ interests and teachers’ 
responses to student interest should be the baseline for determining how long a specific lesson 
should take. It is up to the discretion of the teacher to determine which learning experience in the 
lesson they want to emphasize after engaging the thorough study of the poem.

2. Consider keeping anecdotal notes on the response patterns of individual and groups of students as 
they move throughout the lesson. This information can be used to inform parents of interests, to 
inform further areas of study, and to recognize potential and aptitudes in students.

3. The learning experiences can be taught in a variety of grouping patterns: large group, small groups, 
and independent study. Learning or interest centers can be constructed to augment, enhance, and 
reinforce the body of the lesson.

4. These lessons do not function as a replacement to the core or basic curriculum.

5. The Leave Your Sleep book with CD that accompanies this curriculum is for classroom use only.
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CONSTruCTINg yOur ExPErIENCE

FaCTOrS aFFECTINg PLaNNINg

Poetry opens the door to…

Select from the non-negotiable elements to select learning experiences 
for your students.

• Time

• Students’ prior knowledge

• Content area standards

• Commitment to interdisciplinary learning

• Value for the process of learning

Arts science MAth LiterAture history

Read the poem

•	 Introduction

•	Analysis

•	Create

Study
Independently

•	Select an area 
of interest to 
continue your 
research

•	Extend

•	 Investigate

•	Study

•	Link

Listen to
the Music

•	Appreciate

•	Relate

•	Diagnose

Connect to 
the Content Area 

Experiences

PurPOSE
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Charles Causley’s poetry is filled with images of the sea and coastal life, with references to 
local legends and ballads of his hometown in the north of Cornwall, England. A frequent 
theme in Causley’s poetry is war and its aftermath. “Nursery Rhyme of Innocence and 
Experience” is a tender poem written out of reflection of WWI & WWII and the fall from 
innocence to experience is its central theme. A dominant element in this unit of study is the 
big idea of the concept of time both literally and figuratively. Students will explore several 
ideas related to time, such as change over time, how time affects perspective, and how time 
impacts people’s motives.

INTrOduCTION

Nursery Rhyme of 
Innocence and Experience 
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Author: Charles Causley

Book: I HAD A LITTLE CAT – COLLECTED POEMS FOR CHILDREN

Publishers: Macmillan

Particulars of extract or items: Nursery Rhyme of Innocence and Experience

Reprinted with permission

NurSEry rHymE OF INNOCENCE 
aNd ExPErIENCE

Charles Causley (1917 – 2003)

I had a silver penny 
And an apricot tree 

And I said to the sailor 
On the white quay

“Sailor O sailor 
Will you bring me 

If I give you my penny 
And my apricot tree

“A fez from Algeria 
An Arab drum to beat 

A little gilt sword 
And a parakeet?”

And he smiled and he kissed me 
As strong as death 

And I saw his red tongue 
And I felt his sweet breath

“You may keep your penny 
And your apricot tree 

And I’ll bring your presents 
Back from sea.”

O the ship dipped down 
On the rim of the sky 

And I waited while three 
Long summers went by

Then one steel morning 
On the white quay 
I saw a grey ship 
Come in from sea

Slowly she came 
Across the bay 

For her flashing rigging 
Was shot away

All round her wake 
The seabirds cried 
And flew in and out 

Of the hole in her side

Slowly she came 
In the path of the sun 
And I heard the sound 

Of a distant gun

And a stranger came running 
Up to me 

From the deck of the ship 
And he said, said he

“O are you the boy 
Who would wait on the quay 

With the silver penny 
And the apricot tree?

“I’ve a plum-coloured fez 
And a drum for thee 

And a sword and a parakeet 
From over the sea.”

“O where is the sailor 
With bold red hair? 

And what is that volley 
On the bright air?

“O where are the other 
Girls and boys? 

And why have you brought me 
Children’s toys?”

Gifted 
Support 
Center TM
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THE POET

CHARLES CAUSLEY

Charles Causley was born in Launceston, a small town in 
the north of Cornwall, England, and with the exception of 
military service and travel, he never lived anywhere else. 
His poetry is filled with images of the sea and coastal life, 
with references to local legends and ballads. The son of a 
gardener and a domestic servant, Charles attended a local 
grammar school on scholarship. Precocious in his literary 
talent, he began his first novel at the age of nine. At fifteen he 
left school to become a laborer, but despite being cut off from 
a formal education Causley continued writing and reading 
poetry. Throughout his career as a poet, Causley wrote 
against the grain, preferring lyric ballads and descriptive, 
narrative poems with a style and form that recalled 
nineteenth-century poetry. He used traditional rhyme and 

meter in contrast to the experimentation of the modernist poets who were his contemporaries. 
Because of these qualities, Natalie Merchant found his poems became lyrics very naturally. 

 A frequent theme in Causley’s poetry is war and its aftermath. During his boyhood in 
Cornwall he was surrounded by many sick, injured, and traumatized soldiers returning home 
from the First World War. When Charles was only seven, his own father died a slow and painful 
death of complications from tuberculosis contracted in the trenches. Causley himself served 
in the Royal Navy during World War II for six years. Witnessing the deaths of his friends and 
comrades had a profound effect on his literary path. Although he published a novel based 
on his wartime experiences, his reaction to war caused him to turn away from drama and 
prose and to concentrate on poetry. His first collection of verse, Farewell, Aggie Weston, was 
published in 1951. It was in this volume of work that his poem “Nursery Rhyme of Innocence 
and Experience” first appeared. Many such poems by Causley are deceptively simple; he 
believed that a poem didn’t need to be complicated or abstract in order to be complex. He once 
explained, “The mere fact of a poem appearing simple in language and construction bears no 
relation whatsoever to the profundity of ideas it may contain.” 

This written bio has been included with the permission of Natalie Merchant and was adapted from her original Leave Your Sleep 2 CD publication.

Gifted 
Support 
Center TM
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unit: Language Interpretation and development
Lesson: Extending Meaning Across the Disciplines

Poem Focus: Nursery Rhyme of Innocence and Experience

VISUAL AND PERFORMING ARTS

• Theatre: 1.0, 1.1, 1.2, 2.0, 2.1, 2.2, 4.3

• Music: 1.3, 1.5, 3.1, 3.2, 3.3, 4.3

• Visual Arts: 2.3, 2.5, 3.1, 3.3, 3.4, 4.3, 5.0, 5.2

• W: 8

• RI: 5

• SL: 1.b, 1.c

• RF: 4.b

• L: 5.a, 5.b, 5.c, 5.d

COMMON CORE STATE STANDARDS

relationship to Standards

rhyme Scheme musical genre

Teacher Notes

FOLk ORCHESTRAL
Natalie Merchant’s music in this song is not exclusive 

to this genre, but is based on music of this genre. 
She added in her own artistic impressions as well.

ABCB BALLAD
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Notes to Teacher 

Length of time Environments
to visitTypes of ships Types of 

souvenirs

One purpose of this motivation is 
to create students’ awareness of 
traveling by ships and the time 
allocated to traveling to different 
places. 

Another purpose of this motivation 
is to present students with the 
concept that the objects we buy are 
related to different environments. 
For example, macadamia nuts 
are usually purchased as gifts in 
Hawaii.

A	final	purpose	of	this	motivation	
is to provide students with an 
opportunity to analyze people’s 
motivations for buying or wanting 
certain souvenirs. For example, 
a young child might want a 
postcard or a seashell from their 
cruise, but a teenager might select 
something very different. The idea 
that interests change over time is 
a central theme of the poem and is 
highlighted in this motivation. 

• Introduce students to a collection of brochures for cruises to 
different places around the world. 

 · Encourage students to examine the brochures with the purposes 
of analyzing the brochures with the following criteria:

 - Length of time needed for the journey

 - Type of ships offered

 - Environments to visit

 - Types of souvenirs available to buy at various ports along the 
journey

 · Create a chart that organizes the information students collected by 
examining the travel brochures.

 · Engage students in a discussion to analyze the relationship that  
exists between the environment, the types of souvenirs available 
for purchase, and people’s motivation to seek such items.

 · Use the information displayed on the chart and the students’ 
discussions to create general statements about travel. Note that 
examples could include: 

 - “Travel takes time.” 

 - “Different places make and sell different things.”

 - “We want different souvenirs as adults than we do as children.”

English Language Arts/ Literacy k-5 Standards: 
Writing Standards: Research to Build and Present knowledge 8
Reading Standards for Informational Text k-5: Craft and Structure 5
Speaking and Listening: COMPREHENSION and COLLABORATION 
1.b, 1.c

MOTIVATION
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Notes to Teacher 

Close-Ended Questions

• What was the boy using to 
trade for objects from the 
sailor’s journey?

• How long did the boy wait 
for the return of the sailor?

• What did the sailor bring for 
the boy?

• Why did the sailor refuse to 
take the penny and apricot 
tree from the boy for the 
things he wanted from the 
sailor’s trip?

• What evidence about the 
ship informs you of what 
happened to it?

• Why did the sailor who 
came up to the boy with the 
gifts appear to be a stranger 
to him?

• Where were the other boys 
and girls who had been on 
the quay?

• Why did the boy’s interests 
change?

Open-Ended Questions

• Read the poem “Nursery Rhyme of Innocence and Experience” by 
Charles Causley.

• Use the following questions to stimulate a class discussion.

Experience #1:

• Introduce students to the universal concept of TIME.

 · Provide students with magazines and newspapers. Ask them to cut 
out images or words that help illustrate examples of TIME.

 · Create a definition for the word TIME.

• Introduce students to several big ideas related to TIME. 

 · “Time is an agent of change.” 

 · “Time affects perspective.”

 · “Time impacts people’s motives.”

English Language Arts/ Literacy k-5 Standards: 
Reading Standards for Foundational Skills: Fluency 4.b
Language Standards: Vocabulary Acquisition and Use 5.a, 5.b, 5.c, 5.d

Introduce the big idea and explain 
to students that the big idea serves 
as a framework for researching 
and explaining the different 
learning experiences with the 
poem. 

Discuss the importance of TIME 
both	literally	and	figuratively.	
This will be an essential 
understanding for this part of the 
lesson.

The	discussion	of	figurative	and	
literal language is an important 
skill in the integrated Common 
Core State Standards. The teacher 
can	model	the	use	of	figurative	
and literal language patterns in 
various discussions throughout 
the day so that it becomes an 
auditory as well as a text-related 
reference.

LITERARY APPLICATION OF THE BIG IDEA

Continued...

Notes to Teacher 
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• Discuss how these statements are applicable to students using 
examples of objects that were important to them then and now. 
Provide students with an opportunity to discuss objects that were 
important to them as a young child and objects that are important to 
them now. Examples could include:

 · “When I was younger I had a teddy bear that kept me safe at night.  
Now, I do not sleep with a teddy bear but keep books that I am 
reading by my bed at night.” 

• Discuss the meaning of the statement: “Time is a teacher.” 

 · Find the example in the poem, real life, movies, and stories that 
prove this statement. Create a class chart to document these 
examples.

The Poem BooksReal Life

“Time is a teacher.”

TV & Movies

Experience #2:

• Discuss the differences between figurative and literal language. 
Provide students with the definitions for both figurative and literal 
language.

 · Literal language – uses words directly according to their proper 
meaning.

 · Figurative language – saying something other than what is 
literally meant for effect. Uses words in figures of speech.

• Introduce students to two types of figurative language – similes and 
metaphors. Define these terms for students.

 · Simile – a figure of speech that makes a comparison between 
one thing with another thing of a different kind. Similes create a 
comparison using the terms “like” or “as.”

 · Metaphor – a figure of speech in which a word or phrase is 
applied to an object or action to which it is not literally associated.

• Present a figurative language statement (a simile) from the poem 
and interpret it literally. 

 · Example -- He smiled and kissed me as strong as death.

Continued...
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• Engage students in a discussion as to why the use of figurative 
language devices (similes and metaphors) increases interest and 
engagement in reading a text.

 · Provide students with an opportunity to find similes within the 
poem as well as to create their own similes related to either the 
poem or the illustrations.

• Introduce students to the idea that the use of metaphors in a text are 
analogous to “painting pictures” that help extend and facilitate our 
understanding of ideas.

 · Provide students with an example of a metaphor from the   
story – “one steel morning.” Engage in a discussion about how 
the author has used the metaphor to provide greater description 
and vivid imagery to the type of morning depicted.

 · Provide students with an opportunity to create their own 
metaphors for the poem or the illustration.

© 2017 Gifted Support Center, Inc
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Notes to Teacher 

THEATRE APPLICATION

Experience #1:

• Students will engage in a movement-based activity called “gift 
giving.”

• Assign students to partners. One person (person A) will “give the 
gift” and the other person (person B) will “receive the gift.”

• Without using any words, person A uses actions to mimic a gift that 
they “hand” to person B.

• Person B accepts that “gift” and tries to guess based on the actions 
what object person A has given them.

• Engage in the experience at least two times, so that each person has 
a chance to be the giver and the receiver of a “gift.”

• Engage students in a discussion to make a connection between the 
gifts given and received in the theatre activity and the gifts that the 
boy wanted in the poem.

Experience #2:

• Provide students with an opportunity to engage in a theatre game 
called Parallel Story Telling.

• Break students into small groups. One person in the group acts as 
the narrator and the others function as the actors. 

• Inform students that they are going to highlight the key themes 
of the poem in a skit they will create that parallels the story of the 
poem but does not replicate it. Consider providing students with the 
following themes as springboards to create their parallel storyline:

 · Innocence vs. Experience

 · Hope vs. Disappointment

 · Youthfulness vs. Old Age

• Students write their parallel stories as a group. The only words 
that are to be spoken are from the narrator. The actors are putting 
actions (without words) to what the narrator is saying.

• Each group presents their parallel story to the rest of the class.

• After each group has presented, engage the students in a discussion 
to describe how watching the skits has enhanced or altered our 
interpretation of the poem.

Theatre:
1.0, 1.1, 1.2 Artistic Perception
2.0 Creative Expression
4.3 Aesthetic Valuing
5.2 Connection, Relationships, Applications

This feature of the lesson has 
multiple outcomes. One of these 
outcomes is the development 
of expression through role-
playing and dramatization. 
This allows students who are 
English Language Learners or 
are hesitant in verbal expression, 
and reluctant writers to express 
themselves through a new 
modality.

Teachers should be able to explain 
the difference between being an 
actor in a play where there is a 
script (theatre) and movement or 
dramatization.

The purpose of this section of the 
lesson is to develop expression 
and interpretation through bodily 
movement.

In Experience #2, students 
are asked to discuss complex 
and sophisticated themes. It is 
incumbent upon the teacher to 
understand that students can 
understand and explain these 
themes regardless of their reading 
level. 
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Notes to Teacher 

MUSIC AND DANCE (MOVEMENT)

Music: 
1.5 Artistic Perception
2.3 Creative Expression
3.1, 3.2, 3.3 Historical and Cultural Context
4.3 Aesthetic Valuing

It is important to recognize that 
the type of genre that Natalie 
Merchant uses as the music for 
this poem may not be familiar 
to students. Teachers need to 
help students listen for various 
purposes rather than just 
discussing whether they like it or 
not. 

A major component of this 
section of the lesson is the idea 
that students will listen for 
meaning. Students do not need 
to be familiar with the genre of 
music in order to listen carefully 
to the nuances of the piece and its 
relationship to the poem. 

Developing an appreciation for 
music that is related to cultures 
other than their own is an 
essential outcome of this lesson. 

• Play students the music for “Nursery Rhyme of Innocence and 
Experience” sung by Natalie Merchant.

Experience #1:

• Have students close their eyes and listen to a selected soundtrack 
of ocean waves.

• Ask the students to describe the sounds of the ocean. Create a 
class list of these descriptive words.

• Provide students with an opportunity to write similes and 
metaphors to describe the ocean sounds using one or more of the 
descriptive words on the class list.

• Engage students in a discussion to describe the relationship 
between the senses – sight and sound.

• Have students summarize how the sounds of the ocean relate to 
the music sung by Merchant, the poem, and the illustration.

Experience #2:

• Have students listen to the music sung by Merchant.

• Create a list of the instruments used in the music.

• Create a chart to align the instruments used in the music with 
descriptive language and visual images stimulated by the music. 
NOTE – There is no “right” answer. Students are just describing 
what they think they hear and how it makes them feel. 

The flutes sound like the wind 
that pushes the sails of the 
ships as they move across the 
ocean.

Images it EvokesInstrument Images it Evokes

Flutes

Continued...

Notes to Teacher 
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• Provide students with a variety of materials – cups, beans, popcorn 
kernels, plates, etc.

• Provide students an opportunity to create their own “instrument” 
out of the materials.

• Play the music sung by Natalie Merchant. Allow students to “shake” 
or “play” their instruments to compliment the instruments used by 
Merchant in the original music. 

Experience #3:

• Have students listen to the music sung by Natalie Merchant.

• Introduce students to the term “jig.”

• Provide students with some form of research as background 
information on the jig.

 · A jig is a Celtic dance that takes its name from the type of music 
to which it is danced, also called a ‘jig.’ The music takes its name 
from the French word ‘gigue,’ which is an older word for a fiddle. 
Therefore, an Irish jig is done to jig fiddle music, specifically, 
Celtic fiddle music. There are also American and Scottish 
variants of jig music, but the most well known of the jigs is the 
Irish jig. 

 · An Irish jig is done to jig fiddle music, which often has a beat 
of 6/8. There are other beats that are still considered to be jigs 
as well; however, the most common jig music/dance is one of a 
6/8 beat. A jig is danced with a lot of hopping, making it into a 
joyful dance; jigs are often danced at weddings and other types of 
celebrations.

 · A traditional Irish jig is a series of hops and steps that repeat 
themselves over and over again. The steps are very simple, 
either stepping forward or taking steps backwards, but the hops 
can require some practice in getting the timing and coordination 
right. The beat is fast, so you’ll want to make small steps and 
hops at first in order to maximize your chances of getting in all 
the steps on the beat of the music.

• Provide an opportunity for students to listen to jigs from various 
cultures and to learn the basic steps of the jig.

• Introduce students to the rhyming pattern found in the poem 
(ABCB). 

 · Engage students in a discussion to compare the rhyming pattern 
found in the written text of the poem with the beat of a jig and 
the poem sung to music.
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Notes to Teacher 

ART APPLICATION

Visual Arts: 
2.3, 2.5 Creative Expression
3.1, 3.3, 3.4 Historical and Cultural Context
5.0, 5.2 Connections, Relationships, and Applications

The teacher will introduce Turner 
and other artists’ renditions 
of the sea. This is also a time 
that students can be introduced 
to photography and the 
photographic essays of the sea.

It is important to note that this 
section is interested in providing 
students with opportunities to 
experience the dispositions of 
an artist. Students are asked to 
participate in tasks where they 
make, construct, or design their 
own pieces of art.

This is also an opportunity to use 
raw materials in order to express 
ideas related to the central themes 
of the poem.

• Ask students to examine the illustrated topics accompanying the 
poem “Nursery Rhyme of Innocence and Experience” by Barbara 
McClintock. 

Experience #1:

• Introduce students to the work of a famous painter such as Turner 
and his interpretations of the sea and the ships at sea.

• Provide students time to research Turner’s renderings and study 
the process he used to paint pictures. Use the following questions to 
direct the research:

 · What motivated Turner to paint ships at sea?

 · What impact did Turner’s work have on future artists?

 · How did the choices Turner made in terms of color, brush stroke, 
scale, and perspective align with the concept of the sea?

• Provide an opportunity for students to create an original piece of art 
in the style of Turner.

 · Provide an opportunity for students to write an essay to 
accompany their painting that would describe the process they 
used and their motivation to create the artistic pictures.

 · Display students’ paintings in a gallery walk.

Experience #2:

• Introduce students to the symbolic and artistic concept of mastheads 
or figureheads on ships. 

• Engage students in the research explaining and representing 
figureheads. 

 · Show students pictures of figureheads or mastheads.

 · Engage students in a discussion to analyze the relationship 
between the image seen on the masthead and the culture and 
people designing them.

• Provide students with clay or other types of materials. Instruct 
students to design figureheads/mastheads for “their” ships.

• Conduct a parade of ships to allow students to share their “work of 
art.”

Continued...

© 2017 Gifted Support Center, Inc
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Experience #3:

• Provide students with an opportunity to research fashions related to 
boats and ships.

• Students can research pirates, nautical, preppy, etc. to draw 
inspiration from trends in boating fashion over time.

• Students will design an outfit for a specific time period to be worn 
on a ship or a boat.

• Students will need to consider the following aspects when “selling” 
their design:

 · Who will be wearing the design?

 · What time period does the design exist?

 · How much does the design cost?

 · What material is used for the design? 
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Notes to Teacher 

SCIENCE APPLICATION The topic of tides relates to Earth’s 
Systems and can be found in the 
NGSS and weaves through grades 
1-7 in various ways.

The topic of navigation using the 
stars can be found in Earth and 
Space Sciences in the NGSS.

Note that the universal concept 
of Systems and the big idea that 
“Systems are made of parts that 
work together” are germane 
to this section and can be used 
at any grade level to direct 
understanding related to any 
science topic.

Teachers can incorporate students 
understating of modern means of 
travel and navigation (GPS) to 
original inventions.

Experience #1:

• Introduce students to the historical development of ships and the 
mathematic and engineering concepts necessary to build vessels 
that are “seaworthy.”

• Introduce students to the big idea – “Structure follows function.”

• Have the students prove this big idea with evidence they have 
collected from researching the construction of ships over time.

• Engage students in a conversation to answer the following question 
– How does the context/environment impact the construction a ship?

 · Building materials

 · Purpose/function

 · Technology available

Experience #2:

• Introduce students to the big idea: “Systems are made up of parts 
that work together.”

• Create a class chart to prove the big idea with prior knowledge 
students have gathered regarding the construction of ships as well 
as other science related topics they have been studying such as 
sinking/floating, displacement, etc.

• Introduce students to one of Earth’s major systems – tides.

• Discuss with students how the tides have an effect on various aspects 
of our life such as climate, sea-floor features, and gravitational pull.

• Provide an opportunity for students to research tides and their 
causes and effects on various aspects of our lives.

General Examples Science ConceptsShip Construction

Systems are made up of parts that work together.

Continued...
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Experience #3:

• Show students a picture of the night sky with many star patterns.

• Explain to the students that before GPS and the invention of the 
compass, navigation was accomplished by looking at the stars.

• Introduce students to the discipline of “astronomy” or the study of 
the stars.

• Students can research famous astronomers such as Galileo and 
kepler to develop an understanding of the relationship that exists 
between human beings and the stars.

• Introduce students to the invention of the astrolabe -- a very ancient 
astronomical computer for solving problems relating to time 
and the position of the sun and stars in the sky. Several types of 
astrolabes have been produced. By far the most popular type is the 
planispheric astrolabe, on which the celestial sphere is projected 
onto the plane of the equator.

• Provide students with an opportunity to create a timeline that 
documents the development of navigational systems from the 
astrolabe to modern methods of navigation.
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Notes to Teacher 

HISTORY APPLICATION Teachers need to help students 
recognize the importance of ships 
in the development of countries 
and societies: government, 
economic, technological advances.

This section also can be used to 
discuss famous military events 
that have resulted from the use of 
the navy.

The utilization of ships, ship 
travel, and elements of navigation
can be introduced in a variety of 
genres.

Experience #1:

• Provide students with an opportunity to research famous ships and 
the impact these ships had on an historical event.

• Students can research ships such as the Titanic, the Queen Mary, 
and the Santa Maria.

• Consider using the following questions as the basis for the research 
study:

 · What key details describe the type of ship used in the historical 
event?

 · What was the process used to build the ship and how does this 
process evidence a connection to the time period in which the 
ship was used?

 · Who constructed the ship and what was the motivation?

 · How did the construction and use of the ship impact people over 
time?

• Provide students with an opportunity to research modern ships. 
Have students compare ships of the past with ships of the present. 
Apply the following criteria as the basis for these comparisons.

 · Design elements

 · Reason for construction (purpose)

 · Technology/Resources

 · Impact on society

• Provide students with an opportunity to design and build a ship for 
the future based on the patterns learned from ships of yesterday and 
today. Note that this can be an integrated history/engineering lesson.

Experience #2:

• Provide students with an opportunity to research ships depicted in 
famous stories, myths, movies, comic books, and television shows.

 · Allocate time for students to research using the Internet or time 
with the librarian.

Continued...
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• Create a class list of “ships” in stories that students are familiar with. 
The following are examples that can be used.

• Engage students in a discussion to analyze the patterns that different 
cultures have used in building ships and in their stories, movies, and 
television shows.

• Provide an opportunity for students to write their own stories that 
involve a ship in the style of one of the following genres:

 · Norse Mythology

 · Science Fiction

 · Historical Fiction

Ship

The raft Huckleberry Finn 
by Mark Twain

Star Wars 
by George Lucas

The Millennium 
Falcon

Huck built the raft 
out of branches 
and used it to 
traverse the river.

Han Solo was the 
captain of this 
ship and used it 
to save the galaxy 
from destruction.

Purpose Book, Movie, etc
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Charles Edward Carryl was a cultured and sensible stockbroker by day, but in the evenings, 
inspired by his children, he created bizarre, fantastical adventures using rhythmic wordplay.
“The Sleepy Giant” was one of his widely praised and anthologized poems. One purpose of 
this unit of study is to provide students with an opportunity to understand the nuances of 
words in interesting and creative ways. The big idea “Things are not always what they appear 
to be” guides thinking and learning in this section of the lesson and allows students to make 
connections to the poem using prior knowledge and new information. Another purpose of this 
unit is for students to analyze patterns in history using the theme of “the sleeping giant.”

INTrOduCTION

The Sleepy Giant

© 2017 Gifted Support Center, Inc
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Charles edward Carryl (1841 – 1920)

THE SLEEPy gIaNT

My age is three hundred and seventy-two, 
And I think, with the deepest regret, 

How I used to pick up and voraciously chew 
The dear little boys whom I met.

I’ve eaten them raw, in their holiday suits; 
I’ve eaten them curried with rice; 

I’ve eaten them baked, in their jackets and boots, 
And found them exceedingly nice.

But now that my jaws are too weak for such fare, 
I think it exceedingly rude 

To do such a thing, when I’m quite well aware 
Little boys do not like to be chewed.

And so I contentedly live upon eels, 
And try to do nothing amiss, 

And I pass all the time I can spare from my meals 
In innocent slumber—like this.

Gifted 
Support 
Center TM
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Very little is known about the personal life of Charles E. 
Carryl, author of the widely praised and anthologized poems 
“The Walloping Window Blind” and “The Sleepy Giant.” 
Sadly, his books are out of print today, which is astonishing 
considering that Davy and the Goblin (1884) was one of 
the most popular American children’s books of the late 
nineteenth century. In the book, an eight-year-old Davy falls 
asleep by the fireside on Christmas Eve and is awakened  
and escorted by a mischievous goblin on a “Believing 
Voyage” inside a flying grandfather clock. Davy moves 
through a series of strange, dreamlike encounters. He meets 
with a mixture of well-known figures from juvenile literature 
as well as an odd cast of original characters: The Hole-
Keeper (a two dimensional sentinel made of clear lemon 

candy), The Ethiopian Serenader singing in a garden of feather-duster trees, and a 372-year-
old Giant Badorful who only speaks in rhyming couplets.

 It’s hard to imagine Carryl, the sensible broker employed by the New York Stock 
Exchange, creating his galloping rhythmic wordplay and bizarre, fantastical adventures. 
He was a cultured and savvy businessman who focused his writings on stock transfers and 
memorandums by day but in the evenings, inspired by his children, inhabited an entirely 
different world. Sadly, his career as a writer of children’s books ended after his two children 
had outgrown them. These tender words of dedication to his son, Guy, acknowledged the 
source of his inspiration:

	 Dear	little	boy,	upon	these	pages	find
 The tangled fancies of thy father’s mind,
 Born of the hours when thou, a little child,
 Throned on his knee in breathless rapture smiled.

THE POET

CHARLES EDWARD CARRYL

This written bio has been included with the permission of Natalie Merchant and was adapted from her original Leave Your Sleep 2 CD publication.

Gifted 
Support 
Center TM



28© 2017 Gifted Support Center, Inc

unit: an Exhibition of Theme
Lesson: Nuances in Words

Poem Focus: The Sleepy Giant

VISUAL AND PERFORMING ARTS

• Theatre: 2.0, 2.1,2.2

• Dance: 3.0

• Music: 1.0, 3.0

• Visual Arts: 5.1

• L: 1.c, f, 4.a, 5.a

• RL: 9, 10

• SL: 4

• RF: 4.b

COMMON CORE STATE STANDARDS

relationship to Standards

Teacher Notes

rhyme Scheme musical genre

MEDIEVAL ORCHESTRAL
Natalie Merchant’s music in this song is not exclusive 

to this genre, but is based on music of this genre. 
She added in her own artistic impressions as well.

ALTERNATE RHYME
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Notes to Teacher 

The purpose of this section of the 
lesson is to provide students with 
an opportunity to understand the 
nuances of words in interesting 
and creative ways.

Students	can	find	various	words	
in the English language that can 
be nouns, verbs, and/or adjectives 
depending on how they are used 
in a sentence or paragraph. 
Students can write sentences for 
these words to highlight their 
various uses and meanings.

• Discuss the multiple meanings of the word GIANT and the images 
the word GIANT conveys.

 · Have students perform a quick sketch to illustrate the multiple 
meanings of the word GIANT.

• Create a chart that illustrates examples of the word GIANT as a noun 
and adjective.

• Define the relationships between using GIANT in the context of a 
sentence or paragraph as a noun and adjective and the literal and 
figurative meaning derived from the relationship. 

 · Example of a sentence: The giant held a giant apple.

 · Example of a paragraph: The giant walked slowly down the street 
passing a giant building that housed many and varied types of 
toys. The giant walked inside and met a giant stuffed elephant. 
The giant stood by the elephant to determine who between them 
was really the giant.

• Engage students in a discussion to summarize that word types 
(nouns and adjectives) can alter the meaning of a sentence or 
paragraph even if the word remains the same.

 · Create an on-going chart with students to list other words 
following the same pattern as the word GIANT.

English Language Arts/ Literacy k-5 Standards: 
Language Standards k-5: Conventions of Standard English 1.c, f
Language Standards k-5: Vocabulary Acquisition and Use 4.a, 5.a

MOTIVATION

GIANT as a Noun

Word

Love

History

Noun

Love – an intense 
feeling of affection

History – the study of 
past events

Adjective

Love – The author 
wrote a love story.

History – The history 
teacher is a favorite 
among students.

GIANT as an Adjective
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Notes to Teacher 

The big idea “Things are not 
always what they appear to be” 
guides thinking and learning in 
this section of the lesson. This 
statement is meant to be an 
open-ended construct that allows 
students to make connections to 
the poem using prior knowledge 
and new information. 

The purpose of these activities is to 
assist students in understanding 
the multiple illustrations of giants 
in literature. This lesson also 
focuses on the stereotypes of giants 
and where in literature and life 
these stereotypes are reinforced 
and/or broken. 

A follow-up learning experience 
would be to recognize that 
all archetypes have multiple 
meanings across genre and either 
reinforce or break stereotypes. 

• Introduce students to the big idea: “Things are not always what they 
appear to be.”

 · Provide an opportunity for students to discuss in partners or small 
groups what they already know about this big idea.

 · Solicit examples from the groups that prove this big idea. Create a 
class chart.

• List all the examples of giants that students have confronted in 
various types of genres.

 · Describe the similarities and differences among the giants 
portrayed across the genres. Make connections back to the big 
idea to discuss the giant’s role in each story as predictable or 
unexpected.

• Create an addition to the chart to evidence how the patterns of the 
archetype of a giant in literature parallel pop-culture (comic books, 
movies, and television shows).

• Read the poem “The Sleepy Giant.” Use the following questions to 
stimulate a class discussion.

English Language Arts/ Literacy k-5 Standards: 

Reading Standards for Literature k-5: Integration of knowledge 
and Ideas 9.

Speaking and Listening Standards k-5: Presentation of knowledge 
and Ideas 4.

Reading Standards for Foundational Skills k-5: Fluency 4.b

LITERARY APPLICATION OF THE BIG IDEA

Fairytales MythsFables Science Fiction

Close-Ended Questions Open-Ended Questions

• How old was the sleeping 
giant?

• What is the meaning of the 
word – voraciously?

• Why doesn’t the giant eat 
boys anymore?

• What does the giant like to 
eat?

• Why do you think the giant 
favored eating boys and not 
girls?

• What meaning do you think 
the clothing of the boys had 
for the giant and her appetite 
for eating them?

• Why do you think that the 
giant has stopped eating 
children in favor of eels?

• What do you think is the 
reason the giant sleeps so 
much “in innocent slumber” 
these days?

Continued...
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• Engage students in a discussion to compare the characteristics of 
the giant in the poem to the giants from other stories listed in the 
chart created above. Use the following criteria as the basis for a 
comparison:

 · Size

 · Look 

 · Gender

 · Actions

• Make connections back to the big idea to synthesize how and why 
some giants are not what they appear to be.

Notes to Teacher 
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Notes to Teacher 

A prime purpose of this section 
of the lesson is to examine the 
rhyming pattern of the poem 
and other elements of the poem 
that can be translated into role-
playing and dramatization. 

The experiences in this section of 
the lesson reinforce the four main 
areas (Creating, Responding, 
Performing, and Connecting) of 
the National Core Arts Standards. 
These experiences also provide 
students with an opportunity 
to demonstrate and construct 
knowledge in other than written 
text.

Experience #1: 

• Introduce students to the rhyme pattern of the poem — ABAB

 · Have students prove this rhyming pattern with evidence (lines) 
from the poem.

• Divide students into small groups to have them construct an 
additional stanza for the poem that follows the same rhyming 
pattern. Students can use the following phrases as idea starters:

 · Giant explains her dreams

 · The decision of the giant to go on a diet

 · Decision to try to do nothing amiss

• Each group writes and then performs their additional stanza for the 
class in a short performance.

Experience #2:

• Provide students with an opportunity to “step-into” the shoes of a 
giant.

• Engage students in a discussion to solicit the action words that 
would describe how a giant would move or act. Chart the action 
words elicited from the students.

• Instruct students to form two lines to form partners.

• Ask the students to “step-into” the shoes of a giant and walk across 
the classroom as if they were the giant using the action words listed 
on the class chart in order to create their movement.

• After each set of partners has had a chance to act like a giant, go 
back to the class chart of action words and add to this list based on 
what students saw and felt about the movements.

Experience #3:

• Provide an opportunity for students to extend their analysis of the 
poem’s themes by participating in a pantomime activity.

• Divide students into small groups. Provide time for the groups to 
create a pantomime presentation that represents themes of the poem 
without using any words.

 · The purpose of this activity is to have students present the themes 
or interpretations of the poem using actions.

• Engage students in a class discussion to create a list of the key ideas 
or central themes of the poem. Discuss how these key themes are 
similar and different.

Theatre:
2.0, 2.1, 2.2 Creative Expression

THEATRE APPLICATION
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Notes to Teacher 

The major highlight of this 
section is to introduce the music 
by Natalie Merchant. This section 
also introduces students to a 
specific	type	of	music	used	by	
Natalie Merchant.

This section provides students with 
an opportunity to expand their 
knowledge of music and dance 
by becoming both observers and 
participants.

Dance:
3.0 Historical and Cultural Context
Music:
1.0 Artistic Perception
3.0 Historical and Cultural Context
Visual Arts:
5.1 Connections, Relationships, Applications

MUSIC AND DANCE (MOVEMENT) APPlICATION

• Play students the music for “The Sleepy Giant” sung by Natalie 
Merchant.

Experience #1:

• Introduce the students to the type of music used in the song that is 
titled a waltz. 

• Discuss with students the key characteristics of a waltz and the 
rhythmic pattern of a waltz.

• Compare the rhythmic pattern of the music with the rhythmic 
pattern of the poem.

 · How does the rhythm of a waltz match or respond to the storyline 
and/or title of the poem?

• Ask students to take a position regarding the statement: “The waltz 
is an appropriate type of music to illustrate the content of the poem.”

Experience #2:

• Provide students with an opportunity to listen to the famous Blue 
Danube waltz.

• Teach students the basic dance moves for a waltz. 

 · Show students video clips of famous dances engaging in the waltz 
as a model.

• Instruct students to create a dance movement based on the rhythm 
of the waltz.

• Compare the movements that the students have created to the videos 
of famous waltzes.

Experience #3:

• Provide students with an opportunity to research the history of the 
waltz and its relationships to various countries around the world.

• Play students versions of waltz from different time periods and 
countries such as the United States, Vienna, and Austria, etc.

Continued...

Notes to Teacher 
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• Provide students with the following criteria to begin researching the 
waltz:

 · Origin of the waltz

 · Relationship of waltzes in movies and paintings to castles, queens 
and kings, and clothing

 · Why waltzes are considered to be “a delicate form of dance”

 · Identify the dominant musical instruments to perform a waltz
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Notes to Teacher 

The emphasis on the arts section 
is to highlight the creative 
expression of Barbara McClintock 
and to use her illustrations as 
the stimulus to introduce art 
appreciation. Art appreciation 
refers to artists, their works, and 
the process of producing art.

This section of the lesson provides 
an excellent opportunity to take 
students	on	virtual	field	trips	to	
museums to examine famous 
works of art. This lesson also 
provides an opportunity to 
introduce students to the many 
and	varied	forms	of	art	(graffiti,	
sculpture, quilts, etc.).

This section also introduces 
students to some of the elements 
of artistic expression that make it 
unique: color, scale, interpretation, 
etc.

ART APPLICATION

• Ask students to examine the illustration accompanying the 
poem “The Sleepy Giant” by Barbara McClintock. Highlight 
the connection between words and illustrations. Discuss how 
illustrations give us an additional piece of information to printed 
text.

Experience #1:

• Discuss how the artist Barbara McClintock used lines to illustrate 
the characteristic of size to form the picture of the giant.

• Define the use of proportion by the artist to enable the viewer to 
receive the impression of the size of the giant.

• Provide time for students to research the use of scale and 
proportion to illustrate an object’s dimensions. Introduce students 
to the definition of these terms.

 · Scale – refers to the size of an object (a whole) in relationship to 
another object (a whole).

 · Proportion – refers to the relative signs of parts of a whole 
(elements within an object).

• Show students some images of famous pieces of art that deal with 
scale and proportion (ex. Michelangelo’s David).

• Provide an opportunity for students to draw or paint an image of a 
giant that utilizes scale and proportion to express the dimensions of 
something.

Experience #2:

• Provide an opportunity for students to research famous artists’ 
renditions of either giants or people dancing the waltz.

 · For example, students can research the work of Leonid Afremov, 
Pierre Renoir, and Francesco Galaup as painters of waltz scenes.

 · For example, students can research the work of Francisco de 
Goya titled The Colossus or The Giant. 

• Students can select one of the artists’ images to create their own 
artistic interpretations of the works to accompany the poem.

• The students can compile their images and create a class picture 
book that can be published and added to the class library.

Visual Arts:
1.3 Artistic Perception
2.0 Creative Expression

© 2017 Gifted Support Center, Inc
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Notes to Teacher 

Consider integrating one or more 
of the Cross-Cutting Concepts 
found in the NGSS standards. 
These could include – patterns and 
cause and effect.

This section of the learning 
experience is not grade level 
specific.	It	is	however	specifically	
related to the poem and to content 
standard found in the NGSS in 
various grade levels.

A feature of this section is to 
appreciate the relationship 
between	scientific	inquiry	and	
creative thinking. In many ways, 
this relationship has helped 
to	create	productive	scientific	
advancements.

SCIENCE APPLICATION

Experience #1:

• Provide students with an opportunity to study the eating habits of 
human beings over time. 

• Students can research the dietary habits of people in various 
countries around the world and in various time periods.

 · For example, students can study what Americans ate in the 1920s 
or what people in Brazil eat today.

• Students can examine current trends in healthy eating habits and 
their relationships to how people live their lives.

• Students can create a public service announcement to promote 
healthy eating for school children.

Experience #2:

• Provide students with an opportunity to research the digestive 
system of humans and animals.

• Students can study the food chain for various land and sea animals.

• Students can hypothesize what would happen if certain animals 
were missing from the food chain and the impact that would have on 
the ecosystem as a whole and the eating habits of the animals.

• Students can use the skills of creative thinking: substitute, combine, 
add-to, modify, put to other uses, elaborate, and re-design in order to 
create their own animal to add to the food chain.

• Students will create an illustration of their animal and write a brief 
essay addressing the following questions:

 · Where in the food chain does your new animal fit?

 · What are the various impacts of your new animal on the other 
animals?

 · What does your new animal eat? What eats your new animal?

 · How does your new animal adapt to the conditions of the 
ecosystem?
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Notes to Teacher 

The purpose of this section is not 
to	specifically	study	one	historical	
event but to analyze patterns in 
history generally using the theme 
of “the sleeping giant.” 

HISTORY APPLICATION

Experience #1:

• Provide students with an opportunity to research the many and 
varied references to “the sleeping giant.”

 · For example, students can research World War II and how the 
bombing of Pearl Harbor was considered to be a moment of 
“awakening the sleeping giant.”

Experience #2:

• Provide students with an opportunity to research various systems of 
government – democratic, monarchy, and dictatorship.

• Students can examine the characteristics of each type of government 
as they relate to the treatment of the population.

• Students can make inferences as to the type of government 
represented by the poem and prove their hypotheses with evidence 
they have researched.

• Students can read the newspaper to make comparisons between 
current event news stories and either literal or figurative aspects of 
the poem in interpretation.

Notes to Teacher 
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Nathalia Crane was a child prodigy from Brooklyn, New York who published her first book 
of poems, The Janitor’s Boy, at the age of eleven in 1924. The book quickly went through five 
editions and the vivacious little girl became a national celebrity. This unit of study focuses 
on the affective, or social-emotional development of students through the development of 
language, problem-solving abilities, and collaboration. The big idea of this unit is that a 
single statement has multiple meanings and interpretations across all disciplines, which 
reinforces the concept of interdisciplinarity. Students will move from simple through more 
sophisticated analyses to reinforce critical and creative thinking and making connections to 
other disciplines.

INTrOduCTION

The Janitor’s Boy
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THE JANITOR’S BOY
Nathalia CraNe (1913 – 1998)

Oh I’m in love with the janitor’s boy, 
And the janitor’s boy loves me; 

He’s going to hunt for a desert isle 
In our geography.

A desert isle with spicy trees 
Somewhere near Sheepshead Bay; 
A right nice place, just fit for two 

Where we can live alway.

Oh I’m in love with the janitor’s boy, 
He’s busy as he can be; 

And down in the cellar he’s making a raft 
Out of an old settee.

He’ll carry me off, I know that he will, 
For his hair is exceedingly red; 

And the only thing that occurs to me 
Is to dutifully shiver in bed.

The day that we sail, I shall leave this brief note, 
For my parents I hate to annoy: 

“I have flown away to an isle in the bay 
With the janitor’s red-haired boy.”

Gifted 
Support 
Center TM
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Nathalia Crane was a child prodigy who published her first 
book of poetry at the age of eleven in 1924. After submitting 
a few poems to the New York Sun she was invited by the 
poetry editor to visit the offices of the newspaper. It came 
as quite a shock when “Miss” Crane appeared at the door 
to Edmond leary’s office holding her mother’s hand. This 
vivacious little girl quickly became a national celebrity when 
her subsequent interview with The Sun was syndicated to 
newspapers across the country along with a sampling of 
her poetry, under headlines like “Our Little Browning of 
Brooklyn.” Her first book of poems, The Janitor’s Boy, was 
published by Thomas Seltzer and quickly went through 
five editions. Seltzer was eventually driven bankrupt by 
a legal battle over obscenity charges for printing D. H. 

Lawrence’s Women in Love around the same time. Crane suffered controversy of her own over 
the authenticity of her poems, which seemed far too sophisticated for a child of her age, and 
despite her prolific output (nine books before the age of sixteen), her status as a prodigy was 
questioned for years.

 Nathalia Crane’s star began to fade as she outgrew her youthful celebrity, and aside 
from finding her listed as a professor of Poetry and World literature at the University of San 
Diego, her adult life was a mystery until Natalie Merchant found her ninety-three-year-old 
widower through public records. He was a former ordained Irish Catholic priest and professor 
of Philosophy at the same university. He put Natalie in contact with kathie Pitman, who 
was researching and writing Nathalia’s biography. Natalie learned that Nathalia Crane was 
awarded a six-year scholarship to study at a prestigious girls preparatory school and was then 
admitted to Barnard College as a non-degree special student, where Rudyard kipling, John 
Erskine, and Carl Van Doren were among her instructors and advisors. Her first husband was 
an aeronautical engineer and World War II veteran who died in 1968. There were no children 
from either of her marriages. In the early 1980s she began to show signs of confusion and 
disorientation, the early signs of Alzheimer’s disease, and in 1983, the same year she received 
emeritus status, her condition worsened and she left the university. Nathalia Crane, a literary 
sweetheart to the nation during the Jazz Age, passed away in 1998.

THE POET

NATHALIA CRANE

This written bio has been included with the permission of Natalie Merchant and was adapted from her original Leave Your Sleep 2 CD publication.
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unit: an Exhibition of Theme
Lesson: Making Meaning of Themes

Poem Focus: The Janitor’s Boy

VISUAL AND PERFORMING ARTS

• Theatre: 2.0, 2.1, 2.2, 2.4, 3.1, 3.3, 5.2

• Visual Arts: 1.3, 1.2, 2.2, 3.3, 3.4

• Music: 2.4, 3.0, 3.1, 3.3, 5.2

• RI: 1, 2, 3

• RL: 1, 4. 5

COMMON CORE STATE STANDARDS

relationship to Standards

rhyme Scheme musical genre

Teacher Notes

NEW ORLEANS JAzz
Natalie Merchant’s music in this song is not exclusive 

to this genre, but is based on music of this genre. 
She added in her own artistic impressions as well.

ABCB BALLAD
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Notes to Teacher 

Traditionally, a big idea is 
a theory, principle, law or 
generalization that is applicable 
across the disciplines.  

The purpose of a big idea is
twofold: (a) to involve students in
a student-centered, inquiry-based
lesson, and (b) to help students
understand that a single statement
has multiple meanings across all
disciplines. In this way, big ideas
help to reinforce the concept of
interdisciplinarity.

The purpose of this motivation 
is to engage students in thinking 
about how multiple meanings 
or interpretations exist in things 
(stories, movies, etc.) that they are 
familiar with.   

• Introduce students to the big idea or overarching statement. Post the 
big idea on the board.

 · all forms of expression have multiple meanings.

• Lead a discussion with students about the big idea to elicit the 
following responses:  

 · A definition

 · A set of examples

• Create a chart to document the prior knowledge students have about 
the big idea. Following is an example of a chart:

MOTIVATION

Movies Stories & Books Personal Experiences

Reading Standards for Informational Text k-5: key Ideas and 
Details 1.
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Notes to Teacher 

Students can read the poem 
individually or in partners or 
small groups. Teachers can 
also read the poem out loud to 
students.

The discussion questions have 
been organized from closed 
to open-ended. Closed ended 
questions have a “right” answer 
that can be found in the poem. 
Open questions require multiple 
meaning or interpretations that 
are inferred from the poem and 
supported by evidence from the 
poem.  

The more sophisticated questions 
have been developed to reinforce 
critical and creative thinking and 
connections to other disciplines.

All questions have the possibility 
of developing the affective or 
social-emotional development of 
students.  

The questions can be implemented 
in any order to a pattern of 
questioning that moves between 
closed and open questions.

LITERARY APPLICATION OF THE BIG IDEA

Close-Ended Questions Open-Ended Questions

• What is the rhyming pattern 
the author uses in the story?

• What material is the boy 
going to use to make the raft?

• What is the definition of a 
settee?

• What does the girl do to 
avoid having her parents be 
“annoyed” at her departure?

• Where does the poem take 
place?

• What does it mean to “be in 
love with” someone?

• Why is the girl in love with 
the boy?

• Do you think they will be 
successful in their journey?  
Support your answer with 
evidence from the text and 
illustration.

• Why does the author mention 
the boy’s red hair?

• What is the importance of 
mentioning that the boy is the 
“janitor’s son”?

• What is the central theme or 
meaning of the poem? Use 
evidence from the poem to 
support your answer.

• Why would the girl run away 
to a place “near Sheepshead 
Bay”?

• Where would you runaway?  
Why is that location 
significant?

• Read the poem “The Janitor’s Boy” by Nathalia Crane (p.10).

• Use the following questions to stimulate a class discussion.

• Consider having students engage in a class debate related to the 
central theme or meaning of the poem. Students must cite evidence 
from the poem and/or the illustration to support their positions on 
the central theme or meaning in the poem.

Reading Standards for Informational Text k-5: key Ideas and 
Details 2, 3

Reading Standards for Literature k-5: key Ideas and Details 1

Reading Standards for Literature k-5: Craft and Structure 4, 5

Notes to Teacher 
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Notes to Teacher 

Improvisation is related to Role 
Playing, which is an important 
element in the development of 
language, problem-solving, 
collaboration, cooperation, and 
social-emotional development.

Multiple theatre experiences 
have been included in this 
unit.  Teachers can make 
decisions regarding the order 
in which these experiences are 
implemented in the classroom. 

All of the experiences reinforce the 
big idea of multiple meaning and 
interpretations.

Experience #1: 

• Break students into partners or small groups to create an 
improvisational performance related to one or more of the following 
scenes from the poem:

 · Create a short skit to document the interplay between the girl and 
her parents regarding her desire to run away OR her return from 
her trip.

 · Create a short skit to document the conversation that would take 
place between the boy and girl on the raft.

 · Create a short skit to document the interplay between the boy and 
his parents when they discover that he has used materials from 
their home to make a raft.

• Engage in a class discussion related to:

 · How different groups provide different interpretations of the 
same skit.

 · How viewing the skit impacts the understanding of the central 
theme or meaning of the poem.

Experience #2:

• Discuss with students the history of improvisation theatre as an art 
form. Show students some examples of improvisation theatre over 
time. For example:

 · Troupes (Commedia Dell’Arte – 1500’s) travel from town to town 
presenting their shows in public markets.

 · Saturday Night Live and modern comedians that began their 
careers in improvisational theatre.

Experience #3:

• Break students into small groups to play charades as a means of 
“acting out” the definitions for key words and phrases in the poem.

 · Being in love

 · Hunt for a desert isle

 · Busy as he can be

 · Building a raft

 · Flown away to

THEATRE APPLICATION

2.0, 2.1, 2.2, Creative Expression
3.1 Historical and Cultural Context
5.2 Connection, Relationships, Applications

Continued...
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• Students can also act out some of the central themes or messages in 
the poem:

 · Having a dream

 · Disobeying one’s parents

 · A sense of adventure

Notes to Teacher 
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Notes to Teacher 

Teachers will begin each musical 
experience by playing the song 
“The Janitor’s Boy” by Natalie 
Merchant.

Teachers can search educational 
websites such as PBS or the 
Lincoln Center for references and 
books related to jazz. Contact 
your local library for age and 
grade appropriate books.

Teachers can also play jazz music 
by various musicians. Focus on 
the fact that different people can 
interpret jazz in various ways.  
This helps to prove the big idea.

MUSIC AND DANCE (MOVEMENT) APPlICATION

• Play students the music for “The Janitor’s Boy” sung by Natalie 
Merchant.

Experience #1:

• Discuss the relationship of the rhythm of the music to rhythm of 
the poem.

• Play the song in the background.  

• Using their hands and or pencils, have students create an 
additional 8 beat rhythm that would compliment the original song 
that is playing.  

• Provide a chance for each student to tap out his or her rhythm.

Experience #2:

• Play the song for students and have them generate a list of the 
dominant instruments that they hear. 

• Have students make a match between an instrument and either a 
character, the setting, or an incident in the story.

 · For example: 

 - The trumpets could represent the girl’s parents calling her 
home.

 - The drums could represent her heartbeat as she is in love 
with the boy.

Experience #3:

• Discuss with students the history of jazz as an art form.  

 · Emphasize that jazz was born in the South and evolved as music 
related to the African America culture.

 · Introduce students to biographies and autobiographies of famous 
jazz musicians such as Louie Armstrong and Wynton Marsalis 
and Duke Ellington.

 · Make a connection between jazz as a musical revolution to other 
musical revolutions such as swing, disco, hip-hop, etc.

2.4 Creative Expression
3.3 Historical and Cultural Context
5.2 Connections, Relationships, Applications
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Notes to Teacher 

Teachers can identify resources 
that students could use: art 
books	and	virtual	field	trips	to	
museums that can be brought 
into the classroom to enhance the 
experiences.

ART APPLICATION

• Define the meaning of “rhythm” in art for students.

 · Rhythm – movements that begin to flow into a repeatable 
pattern. In painting, rhythm can be created by the repetition of 
strokes, visual elements, or subject matter. Rhythms must repeat 
themselves. 

Experience #1:

• Show students the illustration of “The Janitor’s Boy” by Barbara 
McClintock (p. 11).

• Have students find examples of rhythm in the painting. Ask students 
to justify their examples of rhythm in the painting.

• Discuss how rhythm creates the feeling of movement in the painting.

Experience #2:

• Show students examples of rhythm in the works of other famous 
painters such as:

 · Jackson Pollock

 · Van Gogh

• Make comparisons between the rhythm present in these famous 
works to the illustration of “The Janitor’s Boy.”

Experience #3:

• Expose students to great works of art/artists that have used boats 
and or seascape as the inspiration of their work of art. These include 
artists such as:

 · Boudin

 · Turner

 · Manet

 · Whistler

 · Courbet

 · Pissarro

• Discuss the similarities and differences among these works of art in 
terms of:

 · Rhythm

 · Form

1.1, 1.2 Artistic Perception
2.2 Creative Experssion
3.3, 3.4 Historical and Cultural Context

Continued...

Notes to Teacher 
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 · Patterns

 · Value
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Notes to Teacher 

Please note that both experiences 
relate to the NGSS Engineering 
Standards and span grade and 
content areas.

SCIENCE APPLICATION

Experience #1:

• Reexamine the picture of “The Janitor’s Boy” by Barbara McClintock 
to create a list of all of the materials used by the boy to create his 
raft.

• Discuss the relationship of the materials selected to the purposes 
they serve. For example – A sheet was used as a sail because it is 
made of cloth like a sail.

• Ask students to bring a selection of junk such as paper cups, utensils, 
Popsicle sticks, and other types of clean and safe materials that could 
be used to build.

• Use a collection of the junk (either selected by the students or given 
to them randomly) to re-design the raft given one of the following 
problems:

 · Problem #1 – The boy went down to the cellar and the only 
materials he had available to build his raft is the junk provided.  
How could you make a raft for the boy out of the materials 
provided?

 · Problem #2 – The raft that the boy created was deemed not 
seaworthy. Create a new raft for the characters in the poem using 
the junk so that they can safely travel to “a desert isle with spicy 
trees somewhere near Sheepshead Bay.”

• Students can collaboratively assess the rafts that they have built 
using the following criteria:

 · Feasibility

 · Creativity

 · Practicality

Experience #2:

• Initiate a “research” project where students learn about the history 
and construction of ships using one or more of the following 
resources:

 · Virtual field trips to Maritime Museums

 · Non-fiction text

 · Photographs and images

 · Blueprints 

 · Interviews with builders

• Research the role of an engineer in the construction of ships. Pay 
particular attention to the tools, the materials, and the design 
elements that engineers use.

 · Look at famous historical ships such as the Queen Mary, the 
Lusitania, the Titanic, and the U.S.S. Constellation.

© 2017 Gifted Support Center, Inc
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Notes to Teacher 

Consider identifying and selecting 
pieces	of	literature	(fiction	and	
non-fiction)	that	relate	to	boats/
ships and their historic value.    

Highlight the connection that 
exists between ANY historical 
event and the use of boats/ships.

HISTORY APPLICATION

Experience #1:

• Research the role that boats and ships have played in helping 
individuals and groups of people in achieving their dreams over 
time. For example:

 · The Mayflower

Experience #2:

• Research the relationship of boats to the history of the United States:

 · Trade (people and goods)

 · War

 · Leisure

 · Immigration

Experience #3:

• Identify the relationship of boats to famous historical events:

 · Washington crossing the Delaware River

 · Warfare – German submarines, Ancient Greek battles, bombing of 
Pearl Harbor
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Ogden Nash was an American poet born in New York in 1902. He was known for his light, 
whimsical verse, which made him famous. He published hundreds of poems throughout his 
career, many of which were inspired by his two daughters Linell and Isabel who occasionally 
appeared as characters in his poems. He wrote the fierce little poem, “The Adventures of 
Isabel” in the 1930s inspired by his youngest daughter. This unit of study explores the idea of 
using folklore or tall tales to express an emotional experience through a narrative. Students 
will examine cultures through the art of storytelling and deepen their analyses through the 
more nuanced dissection of moral dilemmas. Students will learn about the eight primary 
emotions, their degree and similarity to one another, as opposing pairs, and how each emotion 
can exist in varying levels of intensity.

INTrOduCTION

Adventures Of Isabel

Notes to Teacher 
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ADVENTURES OF ISABEL
OgdeN Nash (1902 – 1971)

Isabel met an enormous bear, 
Isabel, Isabel, didn’t care; 

The bear was hungry, the bear was ravenous, 
The bear’s big mouth was cruel and cavernous. 

The bear said, Isabel, glad to meet you, 
How do, Isabel, now I’ll eat you! 

Isabel, Isabel, didn’t worry, 
Isabel didn’t scream or scurry. 

She washed her hands and she straightened her hair up, 
Then Isabel quietly ate the bear up.

Once in a night as black as pitch 
Isabel met a wicked old witch. 

The witch’s face was cross and wrinkled, 
The witch’s gums with teeth were sprinkled. 

Ho, ho, Isabel! the old witch crowed, 
I’ll turn you into an ugly toad! 

Isabel, Isabel, didn’t worry, 
Isabel didn’t scream or scurry, 

She showed no rage and she showed no rancor, 
But she turned the witch into milk and drank her.

Isabel met a hideous giant, 
Isabel continued self-reliant. 

The giant was hairy, the giant was horrid, 
He had one eye in the middle of his forehead. 

Good morning Isabel, the giant said, 
I’ll grind your bones to make my bread. 

Isabel, Isabel, didn’t worry, 
Isabel didn’t scream or scurry. 

She nibbled the zwieback that she always fed off, 
And when it was gone, she cut the giant’s head off.

Isabel met a troublesome doctor, 
He punched and he poked till he really shocked her. 

The doctor’s talk was of coughs and chills 
And the doctor’s satchel bulged with pills. 

The doctor said unto Isabel, 
Swallow this, it will make you well. 

Isabel, Isabel, didn’t worry, 
Isabel didn’t scream or scurry. 

She took those pills from the pill concocter, 
And Isabel calmly cured the doctor.

Gifted 
Support 
Center TM
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Born and christened Frederick Ogden Nash, the poet was 
raised in Rye, New York, where his father, Edmund, owned 
and operated a naval import-export company. The family 
lived a comfortable life of privilege in a sprawling three-
tiered Italianate mansion on fifty acres until Ogden was 
twelve. Due to a series of antitrust suits, his father’s business 
failed and the family experienced financial ruin. After several 
years of struggle, Edmund Nash found new work and Ogden 
was able to attend St. George’s preparatory school, where he 
contributed to the literary magazine, school newspaper, and 
yearbook, and went on to Harvard. But only a year into his 
college education, Ogden’s father lost his position and funds 
ran short again.

 At that point (1920) Ogden moved to New York City and started working, first on Wall 
Street selling bonds and then as a copywriter for streetcar advertisements. In 1925 he and a 
friend collaborated on a children’s book that was published by Doubleday to very little success, 
but it gave them entry into the publishing world. Once Ogden had the attention of The New 
Yorker magazine his poetry was frequently featured on its pages. In 1931 he published his first 
book of poetry, Hard Lines; it was very well received, and he decided to pursue writing poetry 
full-time.

 When Natalie Merchant was researching information about Ogden Nash, she was 
interested to learn that he spent part of the Great Depression in Hollywood as a frustrated 
screenplay writer (The	Firefly,	The	Feminine	Touch). He also collaborated as a lyricist with 
Kurt Weill on a popular Broadway musical (One Touch of Venus), and was a frequent celebrity 
panelist for a very successful game show, Masquerade Party. Considering his humorist persona, 
she was shocked to learn that Nash suffered from an incurable and often debilitating condition, 
Crohn’s disease. He spent much of his later life in and out of hospitals and in a state of near 
constant pain except when the disease was in remission.

 Ogden married Frances Leonard in 1931 and together they had two daughters, Linell 
(born 1932) and Isabel (born 1933). He was a particularly devoted and enthusiastic father 
who took immense pleasure in spending time with his daughters. The fierce little poem 
“Adventures of Isabel” was written for his daughter Isabel and first appeared in The Bad 
Parents’ Garden of Verse (1936). Nash wrote many books for children during his life and this 
work enjoyed equal popularity with his writing for adult readers.

THE POET

OGDEN NASH

This written bio has been included with the permission of Natalie Merchant and was adapted from her original Leave Your Sleep 2 CD publication.

Gifted 
Support 
Center TM
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unit: deciphering Language 
Lesson: Exploring Folklore to create meaning

Poem Focus: Adventures of Isabel

VISUAL AND PERFORMING ARTS

• Theatre: 

• Music: 

• Visual Arts:  2.0, 2.5

• RL: 1, 2, 3, 4, 5, 7, 9, 10
• RI: 1, 2, 3, 4, 6, 7, 9
• RF: 4. a.b.c.
• L: 3. a.b.
• W: 1. a., 3. a.b.c.d.e, 4, 5
• SL: 1, 5

COMMON CORE STATE STANDARDS

relationship to Standards

rhyme Scheme musical genre

Teacher Notes

APPALACHIAN COUNTRY
Natalie Merchant’s music in this song is not exclusive 

to this genre, but is based on music of this genre. 
She added in her own artistic impressions as well.

COUPLET
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Notes to Teacher 

One purpose of this motivation 
is to create students’ awareness 
of different regions and cultures 
through the use of folklore or 
tall tales as a way to tell stories 
through history.  

Another purpose of this motivation 
is to present students with an 
opportunity to explore motivation 
behind storytellers.

A	final	purpose	of	this	motivation	
is to provide students with an 
opportunity to analyze an author’s 
motivation for elaborating or 
creating a tall tale.

Robert Plutchik (21 October 
1927 – 29 April 2006) was a 
professor and psychologist whose 
theory of emotions is one of the 
most	influential	classification	
approaches for general emotional 
responses.

Teachers: Research Plutchik’s 
wheel	of	emotions	to	find	online	
sites to order classroom posters 
of the wheel to visually enhance 
learning for students. 

• Introduce students to the idea of using folklore or a tall tale to tell a 
story.

 · Explain that authors use unrealistic ideas in stories to show 
what a character would want to do in a certain situation.

 - Give examples of famous tall tales: Paul Bunyan, Babe the Blue 
Ox, Davy Crockett, Pecos Bill, etc.

 - Explore the region where the tall tale was believed to have 
taken place.

 - What takes place to make the story unbelievable?

 · Create a chart that organizes the information that students 
collected.

• Engage students in exploring various authors’ renditions of the same 
tall tale. Discuss similarities and differences in the stories.

 · Discuss how tall tales/folklore were passed down for generations 
as oral stories and how details change depending upon the 
storyteller. People elaborate to make the story sound more 
interesting and to gather an audience.

 · Give students a chance to share a tall tale or create their own.

• Introduce the concepts of Plutchik’s wheel of emotions to describe 
and categorize contrasting emotions. 

 · Discuss the 8 primary emotions: anger, fear, sadness, disgust, 
surprise, anticipation, trust, and joy.

 - Lead your students in describing instances of these emotions 
such as: How do they make you feel? Which emotions do you 
like to avoid? What are some purposes that emotions can 

MOTIVATION

Name of Tall 
Tale/Folklore 

Ex. Adventures 
of Isabel

Type of 
Character

Female child 
protagonist

Region or 
location

1930s New York, 
USA

Special situation 
or power

Imagination

Reading Standards for Literature k-5: key Ideas and Details 1, 2, 3

Reading Standards for Literature k-5: Craft and Structure 4, 5

Reading Standards for Literature k-5: Integration of knowledge  
and Ideas 9
 

Reading Standards for Informational Text k-5: key Ideas and 
Details 1, 2, 3

Reading Standards for Informational Text k-5: Craft and Structure 6

Reading Standards for Informational Text k-5: Integration of 
knowledge and Ideas 9
 

Reading Standards for Foundational Skills k-5: Fluency 4. a.b.c.

Continued...
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serve? What are some positive outcomes of expression? What 
are some negative?

 - Look at the colors Plutchik assigns to each of the primary 
emotions. 

 · Lead the students in a discussion about which colors they 
might assign to the emotions. Would they assign the same, 
similar, or different colors? Why might they assign different 
colors? Do they agree with the words Plutchik used to 
describe the different levels of intensity for the 8 primary 
emotions? Would they use different words? Why or why not? 
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Notes to Teacher 

LITERARY APPLICATION OF THE BIG IDEA

• Read the poem “Adventures of Isabel” by Ogden Nash (1902-1971).

• Guide the class through a discussion of how this is a tall tale or 
folklore.

 · What are some stories that you know which have become tall 
tales? 

 · Are there storytellers in your family who enjoy elaborating the 
facts and details to make the story more interesting?

Experience #1:

• Structure of a poem

 · Guide students to determine the verses of the poem.

 - For each verse have groups of students determine the main 
character, villain, problem, and resolution

 · Create a chart to show the main character, villain, problem, and 
resolution for each of the 4 verses.

• Give students the opportunity to create their own original verse with 
a main character, villain, problem, and resolution

 - For younger students create a template according to the poem, 
for older students let them create on their own.

• Discuss how their original verses are similar to or different from the 
ones created by Ogden Nash. Provide students with an opportunity 
to discuss why they chose their character, villain, problem, and 
resolution. 

• Discuss the meaning of the statement: “Tall tales become elaborate 
as people retell the story.”  

 · Ask the students to share examples of times they have elaborated 

Continued...

Reading Standards for Literature k-5: key Ideas and Details 1, 2, 3

Reading Standards for Literature k-5: Craft and Structure 4, 5

Reading Standards for Literature k-5: Integration of knowledge and 
Ideas 7, 9

Reading Standards for Literature k-5: Ranging of Reading and Level 
of Text Complexity 10
 

Reading Standards for Informational Text k-5: key Ideas and Details 
1, 2, 3

Reading Standards for Informational Text k-5: Craft and Structure  
4, 6

Reading Standards for Informational Text k-5: Integration of 
knowledge and Ideas 7, 9
 

Reading Standards for Foundational Skills k-5: Fluency 4. b.

© 2017 Gifted Support Center, Inc
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Experience #2: A lesson on Rhyme Schemes

• Students will work together to determine the rhyme scheme for The 
Adventures of Isabel.

 · This poem uses the couplet rhyme scheme with two line stanzas 
rhyming “AA, BB, CC, DD, EE” for each verse.

• Discuss the differences in the ways the rhyming words flow 
together.

 · Students should understand that rhyming does not need to be 
spelled the same, but only needs to sound the same. Highlight 
these instances to your students.

 · Give students an opportunity to create their own rhyming stanzas.

 - Pair students up and have the first student create the first 
stanza and the second student creates a stanza to rhyme with 
the first student’s stanza.

 - Give students an opportunity to share their couplet rhymes.

• Activity #1

 · Introduce the idea of a comic book (graphic novel), to the 
students and guide them to create their own comic book from 
either a verse of Adventures of Isabel or their original idea. 

 - Encourage students to use couplet rhymes in their dialogue 
between their characters.

 - Encourage students to create pictures to portray emotion and 
the dialogue.

Continued...

Reading Standards for Literature k-5: Craft and Structure 4, 5
Language Standards k-5: knowledge of Language 3 a.b.

Reading Standards for Literature k-5: Integration of knowledge 
and Ideas 7

Writing Standards k-5: Text Types and Purposes 3. a.b.c.d.,

Reading Standards for Literature k-5: key Ideas and Details 1

Reading Standards for Literature k-5: Craft and Structure 5
 

Visual Arts 2.0 Artistic Expression

 · a story.

 · Ask students to give examples of tall tales.

The Poem

“Tall Tales”

Real Life Books TV & Movies
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Here is an example of a comic book layout. Students may create 
their own version as well.

• Activity #2

 · Introduce the elements of a story (character, setting, conflict, plot, 
and theme). 

 · Give students the opportunity to choose one of the verses in the 
poem “Adventures of Isabel” and create a story.

 · Guide the students through the story writing process (prewrite, 
draft, revise, edit, publish, and present).

 · Invite parents to a writing process party to share the final stories.

• Extension Idea:

 · “The Adventures of Isabel” children’s book written by Ogden Nash 
and published in 1963 includes the following verses not included 
in the original publication of the poem that was published in the 
Leave Your Sleep collection. He wrote the original poem in 1936 
for his daughter, Isabel, who turned 3 that year.

Adventures of Isabel extra poem verses:

Isabel once was asleep in bed
When a horrible dream crawled into her head.
It was worse than a dinosaur, worse than a shark,
Worse than an octopus oozing in the dark.

“Boo!” said the dream, with a dreadful grin,
“I’m going to scare you out of your skin!”

Isabel, Isabel didn’t worry,
Isabel didn’t scream or scurry,
Isabel had a cleverer scheme;
She just woke up and fooled that dream.

Whenever you meet a bugaboo
Remember what Isabel used to do.
Don’t scream when the bugaboo says “Boo!”,

Continued...

Isabel Nash Eberstadt (30 
September, 1933 – 30 December, 
2006) grew up to be a society 
icon and fashionista in the 1960s 
modeling for major fashion 
magazines. Quick to spot new 
trends, she was frequently placed 
on “Best Dressed” lists. She was 
a patron of the arts, and was 
featured	in	the	Andy	Warhol	film	
“The Thirteen Most Beautiful 
Women” in 1964. She published 2 
novels, 25 years apart, and half a 
dozen other written works about 
people and places she loved.

Writing Standards k-5: Text Types and Purposes 1.a, 3. a.b.c.d.e.,
Writing Standards k-5: Production and Distribution of Writing 4, 5
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Just look it in the eye and say, “Boo to you!”
That’s how to banish a bugaboo;
Isabel did it and you can too!

BOOOOOO 
TO 
YOU

 - Lead your class in a discussion about dreams and nightmares. 
What scares them? What do they do to get rid of bad dreams?

• Activity #1

 · Have your students create another verse about a nightmare they 
have had or something in their imagination that scares them.

 · Have students create a resolution verse to accompany the 
nightmare.

 · Guide the students to design their nightmare/resolution in 3-d or 
2-d art project.

 · Students may also write a brief description of their work to put on 
display in the school.

• Activity #2

 · Introduce students to the concept of biographies (an account of 
someone’s life written by someone else) and autobiographies (an 
account of a person’s life written by that person).

 · Have students research Ogden Nash and his daughter Isabel.

 · Discuss: Whom did Isabel grow into being? How did her early 
childhood imagination contribute to her fears as a child? How 
do you think learning to confront her fears may have helped 
her as she grew? Do you think her “overactive” imagination 
could have contributed to her creative life as an adult? Why or 
why not? Do you think Isabel learning to confront her fears as a 
child contributed to her successes as an adult? Do you think her 
imagination and fears held her back in any way? Why or why not?

• Extension Idea: 

 · Have students build upon their extra poem verses by projecting 
into the future and writing their own biography paragraphs 
(Bios) for a certain point in their adult lives, incorporating how 
the childhood fear and resolution they wrote about in their poem 
verses contributed to the people they grew up to be.

Visual Arts 2.5 Creative Expression
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Notes to Teacher 

Introduce to students that folk 
dances	reflect	the	traditional	life	
of a group of people of a certain 
country or region.

Share with the group that a line 
dance is a choreographed dance 
with a repeated sequence of steps 
in which a group of people dance 
in one or more lines or rows. 
Line dances accompany many 
music styles including pop, swing, 
rock and roll, disco, Latin, salsa, 
rhythm and blues, and jazz.

This is an opportunity to discuss 
with students different ethnicities, 
and the music and dance styles 
indicative of their cultural roots.

MUSIC AND DANCE APPLICATION

• Folk Dance Game in the tradition of an Early American Line 
Dance.

Experience #1:

• Have students listen to the song Adventures of Isabel sung by 
Natalie Merchant.

• Discuss that the song is made up of 4 stanzas of poetry (therefore 
the dance will repeat 4 times). Start by teaching only the first 
stanza (Isabel and bear). Once the students are comfortable with 
the choreography, continue adding in the additional stanzas.

• Provide students with background research about Folk Dance and 
Early American Line Dance.

• The Dance:

 · Each line of poetry in each stanza is numbered 1 – 10. Students 
should be standing in two long lines down the length of the room 
facing each other, with approximately 6 feet between the two 
lines. Each student has a partner in the opposite line, and will 
work with that one partner for the length of the verse.

1. Isabel met an enormous bear: Partners take four steps toward 
each other, hands on hips.

2. Isabel, Isabel, didn’t care: Partners take four steps away from 
each other, hands on hips.

3. The bear was hungry, the bear was ravenous: Both partners 
make hungry/scary bear face at the other in place.

4. The bear’s big mouth was cruel and cavernous: Both partners 
show Isabel’s emotion in response to bear…Scared? Defiant? 
Curious? Annoyed? Angry?

5. The bear said, Isabel, glad to meet you: Partners shake right 
hands, and hold

6. How do, Isabel, now I’ll eat you!: While holding right hands, 
partners shake left hands as well, still holding

7. Isabel, Isabel, didn’t worry: Gently turn and trade places.  
(4 steps around to right)

8. Isabel, didn’t scream or scurry: keep walking around, 4 more 
steps until you are back at your original spot.

9. She washed her hands and straightened her hair up: Partners 
let go and back up slightly as they do the following clapping 
pattern…clap clap thigh pat, clap clap thigh pat

10. Then Isabel quietly ate the bear up: continue the clapping 
pattern, but instead of thigh pat, partners hold their hands up 
and clap their partner’s hands…clap clap partner clap…clap 
clap partner clap.

Continued...
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 · Between verses:

 - Continue the …clap clap partner clap…pattern

 - Or classes can create a way to find a new partner, depending 
on the space available in the room
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Notes to Teacher 

Teachers: Hang a large paper 
world map on the wall, ideally 
over a bulletin board. Have 
students	create	toothpick	flags	
listing their names and have the 
children	pin	their	flags	to	the	
country/countries of their origin. 

Questions to guide students 
in their Venn diagram might 
include: When did your family 
immigrate to the United States? 
Which country/countries did your 
family immigrate from? When 
did they come to the US? Why did 
your family choose to come to the 
US? Have you visited the country/
countries of your origin?

A main purpose of this experience 
is to broaden students’ awareness 
of the world geographically and 
culturally by introducing various 
ethnic values and traditions and 
guiding discussions of similarities 
and differences in expression.

Another purpose of this experience 
is to bring awareness to students 
of traits and similarities of people 
from all cultural heritages.

A	final	purpose	of	this	
experience is for students to gain 
understanding and appreciation 
of the rich cultural heritages of 
their classmates and to create 
an empathic understanding 
of common celebrations and 
struggles of all human beings.

HISTORY APPLICATION

Following tall tales through history

Experience #1: A Study of Cultures

• Guide students through a study of different cultures. Introduce, 
define and discuss genealogy (a line of descent traced continuously 
from an ancestor) and immigration (the action of coming to live 
permanently in a foreign country). 

 · Assign students to research their genealogies and create their 
family trees.

 · Pair students with classmates and create Venn diagrams 
comparing and contrasting the lineage of each child. Common 
geographical regions should be represented in the areas of 
overlap among the circles.

 · Create interview questions for students to interview their partners 
about family history and guide each child to create a narrative to 
“introduce” the partner to the class.

• Extension ideas:

 · For a richer understanding about cultures, values, and traditions, 
discuss family traditions and guide the children through the 
same exercise as above, this time focusing on family traditions 
and ethnic customs that are currently honored and practiced by 
the students and their families. Some examples might include, 
holidays, religious ceremonies, food, celebrations, and vacations.

 · In the same format as above, have students create Venn diagrams 
with common traditions and customs overlapping in the middle. 
Students share what they have learned about their classmates’ 
heritages by way of introducing each student to the class.

 · Create share day/s and invite families to bring in food and 
artifacts to enhance meaningful cultural learning.

 · Independent study project: Assist students in deeper research 
about one of their family members who was a young child 
in the 1930s, like Isabel. Where did the family member live 
geographically? What type of community did s/he live in? What 
type of work did s/he do? Who was the leader of the country 
where s/he lived? What were the economic and social conditions 
at that point in time where s/he lived? What family stories have 
the students heard discussed of that time period and of the family 
member being researched?

 - Have students create Venn diagrams comparing and 
contrasting what they have learned about their family 
members to Isabel and her family.

Continued...
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Experience #2: A Study of Cultural Expression

• Incorporating social and emotional learning, guide the students 
in a discussion of how different cultures express emotion. Does 
the culture value avoiding emotional discussions, or encourage 
emotional expression? 

 · Guide the students through examples of assertive, passive, and 
aggressive emotional responses. Create a chart with scenarios 
common to students and have the children create responses for 
each category. When might responses in each of these categories 
be helpful? When might they be harmful?

 · Engage the class in a discussion about cultural stereotypes. How 
can they be helpful? How can they be harmful? What cultural 
stereotypes do they identify with? Why do they or don’t they 
identify with these stereotypes?

 · Engage students in a discussion about how different cultures 
interpret situations differently. How might this lead to 
misunderstanding? For example, looking someone in the eye is 
considered proper and is encouraged in American culture, but 
prolonged eye contact in some Asian cultures is considered rude 
and is discouraged. 

One purpose of this experience 
is to guide understanding of 
different cultural values and forms 
of expression. 

Another purpose of this 
experience is to enhance empathic 
understanding; the idea of 
“wearing someone else’s shoes.”

A	final	purpose	of	this	experience	
is to bring to light that different 
cultures interpret situations 
differently depending on the 
values of the culture.
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Jack Prelutsky was born in 1940 in Brooklyn, New york and grew up attending local public 
schools in the Bronx. His career began as a folk singer, and to this day he continues to 
entwine music with his poetry. He published his first book, A Gopher in the Garden, in 
1967 and has since published over seventy books of poetry. In 2006, he was honored as the 
inaugural winner of the Children’s Poet Laureate award from the Poetry Foundation. This 
unit of study is an introduction to Social-Emotional learning (SEl). The lesson explores the 
degrees of emotional intensity and the emotional impact of words through poetry, setting a 
poem to music, discussing how feelings change, and exploring the nuances of the written 
word. Presented in multi-sensory applications, this lesson will engage auditory, visual, and 
kinesthetic learners through music, art, cooking, and taste.

INTrOduCTION

Bleezer’s Ice Cream

© 2017 Gifted Support Center, Inc
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Gifted 
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BLEEZER’S ICE-CREAM
JaCk Prelutsky (1940 – )

I am Ebenezer Bleezer, 
I run BLEEzER’S ICE-CREAM STORE, 

there are flavors in my freezer 
you have never seen before, 
twenty-eight divine creations 

too delicious to resist, 
why not do yourself a favor, 

try the flavors on my list:

COCOA MOCHA MACARONI 
TAPIOCA SMOkED BOLONEY 

CHECkERBERRY CHEDDAR CHEW 
CHICkEN CHERRY HONEYDEW 

TUTTI-FRUTTI STEWED TOMATO 
TUNA TACO BAkED POTATO 
LOBSTER LITCHI LIMA BEAN 
MOzzARELLA MANGOSTEEN 

ALMOND HAM MERINGUE SALAMI 
YAM ANCHOVY PRUNE PASTRAMI 

SASSAFRAS SOUVLAkI HASH 
SUkIYAkI SUCCOTASH 

BUTTER BRICkLE PEPPER PICkLE 
POMEGRANATE PUMPERNICkEL 

PEACH PIMENTO PIzzA PLUM 

PEANUT PUMPkIN BUBBLEGUM 
AVOCADO BRUSSELS SPROUT 
PERIWINkLE SAUERkRAUT 

BROCCOLI BANANA BLUSTER 
CHOCOLATE CHOP SUEY CLUSTER 
COTTON CANDY CARROT CUSTARD 

CAULIFLOWER COLA MUSTARD 
ONION DUMPLING DOUBLE DIP 
TURNIP TRUFFLE TRIPLE FLIP 
GARLIC GUMBO GRAVY GUAVA 

LENTIL LEMON LIVER LAVA 
ORANGE OLIVE BAGEL BEET 

WATERMELON WAFFLE WHEAT

I am Ebenezer Bleezer, 
I run BLEEzER’S ICE-CREAM STORE, 

taste a flavor from my freezer, 
you will surely ask for more. 
twenty-eight divine creations 

too delicious to resist, 
come on, do yourself a favor, 

try the flavors on my list.
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Jack Prelutsky was born in 1940 in New York and grew up 
with his younger brother and parents in a working-class 
neighborhood made up of Jewish, Irish and Italian families in 
the Bronx. “My father’s name was Charles and my mother’s 
was Dorothea but everyone called them Charlie and Dottie. 
Our six-floor apartment building was like a little village.” 
His mother stayed home to raise two challenging young boys 
while his father worked as an electrician and a radio/TV 
repairman. He graduated from the High School of Music and 
Art as a voice student and later attended Hunter College. 

A coffeehouse folk singer and guitar player, Prelutsky was 
involved in the Greenwich Village folk music scene from the 
late ‘50s well into the ‘60s. The wonderful photograph of him 

as a Beat-hipster with a carnation clenched in his teeth leaning against a lamppost is from that 
period. He worked at the Folklore Center where he helped put on Bob Dylan’s first New York 
concert. He was also the first artist to sing a Dylan song on the radio. When Natalie Merchant 
asked him about the connection, he said, “I was friends with Dylan, Shel Silverstein, Phil 
Ochs, Peter Yarrow, and Ramblin’ Jack Elliott, among others. Joan Baez borrowed five dollars 
from me and never paid me back but she probably doesn’t remember me.” Although he never 
recorded during his folk heydays he has since set many of his poems to music and recorded 
them. 

Although he always enjoyed playing with language, Prelutsky discovered writing as a career 
only by accident in his early twenties after he’d spent months on a project that involved 
drawings of fantastical animals. He decided one night to write a little poem to describe each. 
After a friend encouraged him to show the poems to an editor, he was surprised to find that 
she thought he had a talent for writing verse. “Susan Hirschman told me I was the worst artist 
she’d ever seen, but a natural poet.” She encouraged him to start writing, published his first 
book, and remained his editor for thirty-seven years, until she retired. 

Prelutsky published his first book in 1967 but it wasn’t until the early 1980s that he gained a 
wider audience by editing a comprehensive analogy, The Random House Book of Poetry for 
Children. This analogy was followed by a collection of 100 original poems, The New Kid on the 
Block, including “Bleezer’s Ice-Cream.” After many more books established him as a major 
figure in children’s literature, Jack Prelutsy was named the first Children’s Poet laureate of 
America in 2006.

THE POET

JACk PRELUTSkY

Gifted 
Support 
Center TM

This written bio has been included with the permission of Natalie Merchant and was adapted from her original Leave Your Sleep 2 CD publication. 
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unit: Enhancing Emotional Literacy through Poetry and music
lesson: An introduction to Social-Emotional learning (SEl) Competencies

Poem Focus: Bleezer’s Ice Cream

VISUAL AND PERFORMING ARTS

• Theatre: 

• Music: 

• Visual Arts:  

• S.L: 1. c.d., 4, 5, 6

• L: 1. C.f.i., 3.a., 5.A., 5. a,b, 6 

• R.L.: 4, 5, 7

• R.F.

COMMON CORE STATE STANDARDS

relationship to Standards

rhyme Scheme musical genre

Teacher Notes

COUPLET
DIxIELAND

Natalie Merchant’s music in this song is not exclusive 
to this genre, but is based on music of this genre. 

She added in her own artistic impressions as well.
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Notes to Teacher 

One purpose of this motivation is 
to create students’ awareness of 
individual uniqueness through 
exploring feelings and emotional 
expression. 

Another purpose of this motivation 
is to present students an 
opportunity to share personal 
information that makes each 
student an individual and unique.

• Flavors of ice cream can be a metaphor for describing feelings, 
emotions and uniqueness

 · Have a group discussion about how words can create an image in 
your mind.

 · Give students an opportunity to create their own imagery 
sentences.

 · Create a class list of helpful hints to create imagery.

• Engage students in creating uniqueness charts

 · Show the students a sample of using an object and words to create 
uniqueness visuals (for instance use a flower outline placing your 
name in the center and each petal is something that is unique 
about you).

 · Give students a chance to share their uniqueness visuals with 
the class and hang them in the classroom to remind each other 
of their unique characteristics that make them who they are as 
individuals.

MOTIVATION

Speaking and Listening Standards k-5: Presentation of knowledge 
and Ideas 4,5

Language Standards k-5: Vocabulary Acquisition and Use 5 a,b
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Notes to Teacher 

Teacher: Incorporate a discussion 
about the difference between 
emotions and feelings; i.e., 
emotions = body, feelings =  mind.

Emotions precede feelings, are 
physical, and instinctual. They can 
be objectively measured by blood 
flow,	brain	activity,	facial	micro-
expression, and body language. 

Emotional reactions are coded 
in our genes and while they do 
vary slightly individually and 
depending on circumstances, are 
generally universally similar 
across all humans and even other 
species.

Feelings originate in the 
neocortical regions of the brain, 
are mental associations and 
reactions to emotions, and are 
subjective,	being	influenced	by	
personal experience, beliefs, and 
memories.

A feeling is the mental portrayal 
of what is going on in your body 
when you have an emotion and  
is the byproduct of your brain 
perceiving and assigning meaning 
to the emotion. 

To remember: Feelings are the 
next thing that happens after 
having an emotion, involve 
cognitive input, are usually 
subconscious, and cannot be 
measured precisely.

LITERARY APPLICATION OF THE BIG IDEA

• Read the poem “Bleezer’s Ice Cream” by Jack Prelutsky (1940 -   )

• Guide the class through a discussion of the types of ice-cream 
flavors.

 · What flavors used imagery that made you feel hungry?

 · What flavors used imagery that made you feel sick?

 · How did Jack Prelutsky use imagery to convey his point about the 
neighborhood ice-cream shop?

Experience #1: Creating a Group Poem using Couplets

• Create a group poem with imagery and the couplet AA BB CC, etc 
pattern.

 · Using the refrain from Jack Pretlutsky’s poem, “Bleezer’s Ice-
Cream,” engage students in creating a class poem with each 
student creating a flavor of ice-cream.

 · As a class discuss which flavors are the most popular, most 
creative, most interesting, or other criteria.

 · Have students align flavors to fit into the couplet pattern, create 
artwork to accompany the poem, and display in the classroom.

Experience #2: Creating Poems

Reading Standards for Literature k-5: Craft and Structure 4, 5

Reading Standards for Literature k-5: Integration of knowledge 
and Ideas 7

Speaking and Listening Standards k-5: Presentation of knowledge 
and Ideas 6

Speaking and Listening Standards k-5: Comprehension and 
Collaboration 1. c.d.

Language Standards k-5: Conventions of Standard English 1. c.f.i.,

Language Standards k-5: knowledge of Language 3. a.

Language Standards k-5: Vocabulary Acquisition and Use 5. A., 6.

Language Standards k-5: knowledge of Language 3.a.,

Language Standards k-5: Conventions of Standard English 
1.a.b.c.d.e.g.

Speaking and Listening Standards k-5: Presentation of knowledge 
and Ideas 5.

Reading Standards for Foundational Skills k-5: Phonological 
Awareness 2.a.b.c

Continued...
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• Create a simple mad lib for your students to fill in to inspire their 
poetry work. This can be based off of the ice-cream theme found in 
“Bleezer’s Ice-Cream.”

• Guide the students to create their own mad-lib poems for another 
classmate to complete.

• Students will then create their own poems and a unique way to 
present their poetry to the class.

 · Give the students different examples of creative formats for 
poems.

 · Encourage the students to be innovative in designing their poems 
(unique layout, drawing pictures, etc)

 · Remind students of different rhyme schemes and free verse 
poetry.

• Encourage students to use illustrations and to create a final copy for 
displaying in the classroom or hallway, if they are okay with sharing 
their poems.

Notes to Teacher 
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Notes to Teacher 

Teacher: Students will explore 
the concept of emotional literacy 
through food, story time, and 
sharing, using ice cream as a 
metaphor for feelings.

Consider: As there are many 
different	flavors	of	chocolate,	and	
many different levels of intensity, 
the same is true for emotions. Talk 
about the multiple levels of the 8 
primary emotions.

Consider: Feelings are rarely 
just one form – they are much 
more likely to be mixed together 
to create a mood. Have students 
share examples of “stirred 
together feelings.”

Consider: Emotions can be 
transformed and used to help us 
be more creative in our problem 
solving. Teach students the 
VET Tool: Validate the feelings 
and emotions, Explore options, 
Transform the experience by 
choosing a response to be able to 
move forward.

For deeper understanding discuss 
the amygdala part of the brain, 
its	“fight/flight”	response	pattern,	
and how naming feelings cools 
the amygdala which can lead to 
transformation of the feeling.

Topic: “Ice Cream and Feelings”

Guide students in a discussion about feelings and emotions. Some 
questions to guide discussion could be:

Have you ever been so upset/frustrated/sad/angry that you could not 
explain how you felt?

Have you ever been so happy that you have laughed and cried at the 
same time?

Do you sometimes feel a mixture of emotions all at once?

Have you experienced strong emotions of joy, anger, excitement, and/or 
despair?

Do you have strong emotions that move you to tears?

Play Bleezer’s Ice Cream sung by Natalie Merchant asking students to 
pay attention to their feelings while listening considering the tempo, 
musical style, words, and visions created in their minds from their 
imagination.

Experience #1: Naming Emotions

• Engage students in reading the poem aloud, and then guide the 
discussion about the ice cream metaphor.

 · With the topic of metaphor in mind, read the poem aloud for the 
students and guide a discussion incorporating questions such 

SOCIAl-EMOTIONAl lEARNING (SEl)

Continued...

SEL Competencies

• Self-awareness
 · Identifying Emotions

• Self-management
 · Impulse control

• Social awareness
 · Perspective-taking
 · Empathy
 · Appreciating diversity
 · Respect for others

• Relationship skills
 · Communication
 · Social engagement
 · Relationship-building

• Responsible decision making
 · Analyzing situations
 · Solving problems
 · Evaluating
 · Reflecting
 · Ethical responsibility
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as: What does the name of a flavor tell you about the ice cream? 
Which flavor would you like to try? What is a flavor you would not 
like to try? Why or Why not? What is a new flavor you would like 
to create? 

 · Guide students in a discussion about a time they have visited an 
ice cream shop. What were some of the flavors and toppings they 
remember? What flavors did they try?

 · Discuss how ice cream flavors can be symbolic for feelings, and 
how Bleezer’s flavors tell about the ingredients. By being specific 
in naming emotions we can describe our feelings.

 - Discuss the degree or intensity in feelings and how specific 
names for emotions describe of the severity of the feeling, 
similar to the various types of chocolate to choose from in an 
ice cream store.

 - Discuss the eight primary emotions, anger, fear, sadness, 
disgust, surprise, anticipation, trust and joy. 

 - Create a chart with each of these emotions and ask students 
to fill in vocabulary words to describe each emotion in varying 
levels of intensity from mild-to moderate-to severe, such as the 
Plutchik Wheel of Emotions.

Discuss what might happen in emotional expression when we 
experience a mixture of many feelings at once. What might happen 
when we don’t choose to express any emotion? Where do those feelings 
go? And discuss how feelings are always okay, but sometimes how we 
act in response to an emotional expression is not okay. Have students 
come up with examples of these situations.

Experience #2: Building Your Cone 

• Students will create their own ice cream cones to describe their 
feelings. This can be done with real ice cream, or by using art 
supplies. Guide students’ discussions and thought processes with 
some of the following questions:

 · What type of cone/base will they use as a foundation to support 
their feelings?  Discuss that the cone sets the foundation to hold 
everything together.

Continued...

Primary   

ANGER   

FEAR

SADNESS

DISGUST   

SURPRISE 

ANTICIPATION  

TRUST 

JOY  

Mild 

Annoyance

Apprehension

Pensiveness

Boredom

Distraction

Interest

Acceptance

Serenity

Moderate  

Anger 

Fear 

Sadness  

Disgust  

Surprise  

Anticipation

Trust  

Joy

  Severe

Rage

Terror

Grief

Loathing

Amazement

Vigilance

Admiration

Ecstasy

Notes to Teacher 
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 · How many scoops will they add to their cone?

 · What types of flavors will they select to describe their feelings? 
Are their scoops similar in level of intensity? Are they mixed? How 
might this affect emotional expression?

• Option One: Use real ice cream, appropriate bowls/cones and 
utensils to further describe and then name emotions.

 - Provide tubs of various ice cream flavors

 - Students choose from the flavors that best describe their 
feelings and emotions

 - Students create their own flavor by mixing together flavors of 
their choosing

 - Students share what they have created by naming their feelings 
and emotions, including their new unique flavors

 - Students enjoy their ice cream creation as a snack

 · What happens when your base is too small? Too large?  
What happens when you put too many scoops on top of each 
other? What happens when you don’t tend to your ice cream 
and it begins to melt? Use these questions to further guide your 
discussion about feelings, emotional expressions, and actions.

• Option Two: Use Styrofoam balls and homemade paper cones to 
create new words and emotions

 · Students make their “cones” out of paper to support their feelings

 · Students write the names of their feelings/emotions on the 
Styrofoam balls, or color the balls with markers, or paint them at a 
paint station

 · Use toothpicks to hold the balls together on the cone

 · Continue through the experience described in Option One; 
discussing and naming feelings and emotions

• Reflection:

 · Discuss how each person experiences different feelings 
and emotional expressions and how discussing feelings and 
emotions in an assertive way can help alleviate hurt feelings and 
misunderstandings.

 · Discuss how sometimes feelings and emotions can become 
overwhelming and that it can take time to sort through what you 
are feeling and how you might respond.

 · Discuss that all feelings are normal and okay, but how we express 
our feelings is sometimes okay and sometimes not okay.

 · Discuss the purpose that feelings serve, and how naming our 
feelings can help us understand and use feelings wisely.
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VAPA Lessons
General Lessons to Extend Across all Poems

Lesson Syntax Notes to Teacher 

MUSIC APPLICATION

• Vocabulary and Listening Lesson. Students will engage in 
conversations about music using the specific language of the 
discipline.

Experience #1:

• Listen to the Leave Your Sleep songs as a class, and then divide the 
students into groups. Engage the students in meaningful small group 
discussions:

 · Ask the students what elements of the song caught their attention.

 · Ask the students what attracted them to the piece and what they 
enjoyed about the song. Did anything detract from the piece?

 · Consider the song as a whole, and then consider specifically the 
words (vocals), and then the music (instruments).

 - Have student groups share with the class and highlight 
questions or interest for further study. 

 - Introduce the correct musical terminology that relates to the 
students’ descriptions.

 · Suggestions for terminology to introduce to your students 
include: rhythm, tempo, repeated phrases, instrumentation 
recognition, timber, texture, key, meter, motifs.

• listen to the song again and ask students to listen for the specific 
elements that were highlighted in the class discussion. 

 · Ask students to share ideas and note if their original ideas shifted.

 · Discuss with the students how the composer enhanced or brought 
forward specific elements in the song.

 · Challenge students to think about omitting the words to the song 
and discuss how views might change regarding the qualities they 
enjoyed in the song. Then ask the students to think about omitting 
the music and discuss whether the qualities they enjoy in the song 
still exist in the poem.

One purpose of this experience is 
to create awareness in students’ 
ability to listen to music and make 
connections with the terminology 
of the discipline.

Another purpose is to present 
students with alternate ideas 
surrounding the same piece of 
music, i.e., not everyone hears the 
same ideas, tones, or emotions in 
the same piece of music.

The	final	purpose	is	to	expose	
students to the idea of focusing 
on the many and varied elements 
found in the music composition, 
such as instruments, tones, 
variations, and keys, rather than 
focusing solely on the words of the 
song.

© 2017 Gifted Support Center, Inc
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Notes to Teacher 

One purpose of this vocabulary 
experience is to create awareness 
of the terminology that is used in 
discussing both poetry and music.

Another purpose is to lead students 
through the process of identifying 
correct terminology, and then 
identifying alternate works 
utilizing the same terminology.

MUSIC AND POETRY APPLICATION

Experience #1:

• Introduce students to various music and poetry terminology.

 · Poetry and musical terminology will be determined by the poem 
you are implementing with this lesson.

 · Demonstrate to students how certain terminology is found in 
both poetry and music fields. For example, meter, refrain, verse, 
stanza, and etc.

 · Demonstrate how some terminology is only found in poetry, or 
music, and not both.

 - Give students an opportunity to explore other works of poetry 
to find similar examples of the terminology applied to the 
poem from Leave Your Sleep.

 - Give students an opportunity to explore other works of music 
to find similar examples of the terminology that was used by 
Natalie Merchant in her Leave Your Sleep composition.

 · Create a chart or class list of terminology and other poems and 
music that students compiled. Use this list for further study or 
independent study.
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Notes to Teacher 

One purpose of this experience 
is to expose students to different 
musical genres present in both 
their favorite music as well as 
various other music types. 

Another purpose is to give students 
meaningful vocabulary describing 
the genre of music they are 
interpreting.

A	final	purpose	is	to	give	students	
the opportunity to explore dance 
and the various genres present in 
music and dance.

MUSIC AND DANCE APPLICATION

Experience #1:

• Introduce students to different genres of music.

 · Play one of the Leave Your Sleep songs for your class.

 · Introduce your students to other genres of music by creating a 
playlist of 3-5 different styles of music including favorite songs of 
your class.

 · Create a class list of the types of music genres from the Leave 
Your Sleep song and your playlist.

• Engage students in a discussion of genre characteristics.

 · Use the following phrase to help students organize their genres. 

 - Does it have (insert vocabulary word)?

 · For example, “Does it have the same tempo?”

• Introduce students to different dance styles and techniques.

 · Create a brief video documenting different dance styles such as 
hip-hop, jazz, ballet, folk dance, cultural dances, etc.

 - Engage students in a discussion about the similarities and 
differences of the various styles. 

 - Use the answers provided to relate back to the genres of music 
and the relationship between music genres and dance styles.

 - Encourage students to attempt learning basic dance moves 
from various styles. 

Notes to Teacher 
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Culmination Poem 

Doctors have come from distant cities 
just to see me 
stand over my bed 
disbelieving what they’re seeing

They say I must be one of the wonders 
of god’s own creation 
and as far as they can see they can offer 
no explanation

Newspapers ask intimate questions 
want confessions 
they reach into my head 
to steal the glory of my story

They say I must be one of the wonders 
of god’s own creation 
and as far as they can see they can offer 
no explanation

O, I believe 
fate smiled and destiny 
laughed as she came to my cradle 
know this child will be able 
laughed as my body she lifted 
know this child will be gifted 
with love, with patience and with faith 
she’ll make her way

People see me 
I’m a challenge to your balance 
I’m over your heads 
how I confound you and astound you 
to know I must be one of the wonders 
of god’s own creation 
and as far as you can see you can offer me 
no explanation

O, I believe 
fate smiled and destiny 
laughed as she came to my cradle 
know this child will be able 
laughed as she came to my mother 
know this child will not suffer 
laughed as my body she lifted 
know this child will be gifted 
with love, with patience and with faith 
she’ll make her way

WONdEr
Natalie MerChaNt / iNdiaN lOve Bride ©1995

Wonder lyrics have been included with the permission of Natalie Merchant.

FOR CLASSROOM USE ONLY. 
Contact Gifted Support Center, Inc. if you want to make additional use of this material

TM
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POETRY OVERVIEw

TEr m I NOLOgy

HOW TO r Ea d POETry

Poetry is a creative form of verbal expression. Recitation will aid students in the comprehension of the literal 
and figurative meanings in the composition of each poem. lead the class in analysis and discussion to help the 
students engage in open-ended interpretations of the poems.

Please consider the following points when reading each poem:

• Poems should be read in lines or stanzas
• Poems must be read numerous times to gain meaning and understanding
• Reading a poem out loud with feeling and voice inflection will help understanding
• Poems are open to interpretation and do not have one right answer

An extended metaphor in which the characters, places, and objects in a narrative carry 
figurative meaning.  

The repetition of initial stressed, consonant sounds in a series of words within a phrase 
or verse line.

A poem that is typically arranged in quatrains with the rhyme scheme ABAB. Ballads 
are usually narrative, which means they tell a story.

A long narrative poem in which a heroic protagonist engages in an action of great 
mythic or historical significance. 

Nonmetrical, nonrhyming lines that closely follow the natural rhythms of speech. A 
regular pattern of sound or rhythm may emerge in free-verse lines, but the poet does 
not adhere to a metrical plan in their composition.

A Japanese verse form of three unrhyming lines in five, seven, and five syllables. It 
creates a single, memorable image

A figure of speech composed of a striking exaggeration.

As a literary device, irony implies a distance between what is said and what is meant. 
Based on the context, the reader is able to see the implied meaning in spite of the 
contradiction. 

Any poem expressing deep grief, usually at the death of a loved one, or some other loss.

allegory

alliteration

Ballad

Epic

Free verse

Haiku (or hokku)

Hyperbole

Irony

Lament
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A fixed light-verse form of five generally anapestic lines rhyming AABBA. Edward lear, 
who popularized the form, fused the third and fourth lines into a single line with internal 
rhyme. 

Originally a composition meant for musical accompaniment. The term refers to a short 
poem in which the poet, the poet’s persona, or another speaker expresses personal 
feelings.

A comparison that is made directly (for example, John Keats’s “Beauty is truth, truth 
beauty” from “Ode on a Grecian Urn”) or less directly (for example, Shakespeare’s 
“marriage of two minds”), but in any case without pointing out a similarity by using words 
such as “like,” “as,” or “than.”

 

The rhythmical pattern of stressed and unstressed syllables in verse.

A formal, often ceremonious lyric poem that addresses and often celebrates a person, 
place, thing, or idea. Its stanza forms vary.

A figure of speech in which the sound of a word imitates its sense

As a figure of speech, it is a seemingly self-contradictory phrase or concept that illuminates 
a truth.

A prose composition that, while not broken into verse lines, demonstrates other traits such 
as symbols, metaphors, and other figures of speech common to poetry.

Wordplay that uses homonyms (two different words that are spelled identically) to deliver 
two or more meanings at the same time. 

A phrase or line repeated at intervals within a poem, especially at the end of a stanza.

The repetition of syllables, typically at the end of a verse line. Rhymed words 
conventionally share the sound of the words’ last stressed syllables and all sounds 
following.

An audible pattern in verse established by the intervals between stressed syllables.

A comparison (see Metaphor) made with “as,” “like,” or “than.”

A grouping of lines separated from others in a poem. 

A single unit of speech sound as written or spoken; specifically, a vowel preceded by zero 
to three consonants (“awl,” “bring,” “strand”), and followed by zero to four consonants 
(“too,” “brag,” “gloss,” “stings,” “sixths”). 

Something in the world of the senses, including an action, that reveals or is a sign for 
something else, often abstract or otherworldly.

As a mass noun, poetry in general; as a regular noun, a line of poetry. Typically used to 
refer to poetry that possesses more formal qualities. 

Limerick

Lyric

metaphor

meter

Ode

Onomatopoeia

Paradox

Prose poem

Pun

refrain

rhyme

rhythm

Simile

Stanza

Syllable

Symbol

Verse
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r H y m E SCHEm E S

A rhyme scheme is the order of the rhyming words at the end of the line.

alternate rhyme

Ballad

monorhyme

Couplet

Triplet

Enclosed rhyme

Terza rima 
rhyme scheme

Keats Odes 
rhyme scheme

Limerick

Villanelle

It is also known as ABAB rhyme scheme, it rhymes as “ABAB CDCD EFEF GHGH.” 

Ballads are generally written in quatrains with a regular rhyme scheme of ABCB, or 
ABAB because of the musical quality of this rhyme pattern.

It is a poem in which every line uses the same rhyme scheme. 

It contains two line stanzas with “A, A,” rhyme scheme that often appears as  
“A,A, B,B, C,C and D,D…” 

It often repeats like a couplet, uses rhyme scheme of “AAA.” 

It uses rhyme scheme of “ABBA” 

It uses tercets, three lines stanzas. Its interlocking pattern on end words follow:   
Aba bcb cdc ded and so on… 

In his famous odes, Keats has used a specific rhyme scheme, which is “ABABCDECDE.”

A limerick uses five lines with rhyme scheme of “AABBA.”

A nineteen-line poem consisting of five tercets in an aba pattern and a final quatrain 
using abaa.
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MUSICAL OVERVIEw

Music can be listened to in various ways. Everyone experiences music differently. Students may be moved by 
the lyrics of a song, may focus on the rhythm, may be drawn in by the instrumentation, or any combination 
of these elements. Different genres of music will cause diverse feelings and interpretations among listeners. 
Allow students to feel and hear the music in their own unique ways and encourage them to express themselves 
through movement.

TEr m I NOLOgy

The Scale upon which a music composition is created. Typically it’s the note you come 
back to throughout the tune and especially at the end.

A form of scale that corresponds to the Ionian mode: for example, the scale on the 
white notes of the keyboard from C to C. Music written in major keys have a positive 
affirming character and are upbeat.

A form of scale that corresponds to the Aeolian mode: for example, the scale on the 
white notes of the keyboard from A to A. The minor mode can be identified by the dark, 
melancholic mood.

Used in music for the metrical divisions or bar-lengths of a piece of music that is 
indicated by two numbers at the beginning of a work. The higher of the two numbers 
shows how many beats there are in a bar while the lower number shows what kind of 
note the beat is.

A literary element that evokes certain feelings or vibes in readers through words and 
descriptions. In music, any type of music thought to induce a particular state of mind 
such as humor, sadness, nostalgia, adventure, fear, mystery, etc.

A primary theme or subject that is developed.  A group of notes that has a recognizable 
thematic character.

The arrangement of a piece of music for performance by an orchestra. Also, refers to 
the study of music.

A literary device that repeats the same words or phrases a few times to make an idea 
clearer.

The pattern of rhyme that comes at the end of each verse or line in poetry.

The element of music pertaining to time, played as a grouping of notes into accented 
and unaccented beats; regular, repeated pattern of sounds or movements.

A narrative, either true or fictitious, in prose or verse, designed to interest, amuse, or 
instruct the hearer or reader. Characters are the individuals within the story.

Key 

major

minor

meter/metre 

mood

motif

Orchestration

rhyme Scheme 

rhythm

Story/Characters 

repetition/
repeated Phrases 
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The speed at which a musical piece is played or sung.

In music, texture is how the melodic, rhythmic, and harmonic materials are combined 
in a composition, thus determining the overall quality of the sound in a piece.

The quality of sounds that distinguishes one verse or instrument to another, which is 
determined by the harmonies of sound.

Tempo

Texture 

Timbre
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THE CurrICuLum

Sandra kaplan, Ed.D, is Professor of Clinical 
Education at the University of Southern California. 
Dr. kaplan has been Principal Investigator on four 
projects funded by the Jacob k. Javits Gifted and 
Talented Student Education Act, with the Department 
of Education. Each of these projects focused on Gifted/
Talented economic, linguistic, and culturally diverse 
students in Title 1 k-8 California schools. Dr. kaplan 
has been an international and national consultant for 
districts, State Departments, and other educational 
agencies to provide professional development in the 
areas of differentiated curriculum and instruction. 
She has written over 40 articles and 10 books related 
to identifying and providing appropriate educational 
services to gifted students. Currently, Dr. kaplan 
is an active member and past president of the California Association for the Gifted and chair of the 
Education Committee, the Blue Ribbon Committee, and the editorial board for the Gifted Education 
Communicator. Dr. kaplan has received recognition for her work, including awards for excellence from 
the Council for Exceptional Children, from the National Association for Gifted Children for Service and 
Legacy, and Achievement and Research awards from the California Association for the Gifted.

Gifted 
Support 
Center TM

C U R R I C U L U M  D E V E L O P M E N T  L E D  B Y:

SaNdr a K aPLaN
Renowned expert in gifted education and differentiated curriculum

areas of Expertise

• Differentiated curriculum in depth and complexity

• Thematic interdisciplinarity

• Gifted education in urban areas

• Economic, cultural, and linguistic diversity

• Curriculum for high achievers

• Pedagogical practices

• Experiential gap

C U R R I C U L U M  D E V E L O P M E N T  T E A M

Natalie Einhorn • Anabel Jensen • Susan Lepin • Jessica Manzone 

Ann Smith • Gretchen Stanerson • Brooke Wallace
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Curriculum was developed to align with the Common Core 
ELA, ELD, and VAPA standards as a Language Arts unit 

with multidisciplinary applications.

Poetry within the Leave Your Sleep book is culturally and 
historically relevant to students’ heritages and backgrounds.

Resources are provided to assist teachers in multi-sensory 
experiences for the diverse classroom learners.

Lessons were created to encompass extension activities, 
including music and art.

Transforming liTeraTure 
Through music and arT

Leave Your Sleep for Education is a comprehensive program of units, lessons, and 

supporting materials. All lessons are aligned with the Common Core State Standards 

and the Visual and Performing Arts Standards. Teacher training, parent education, 

and multi-sensory extensions are available as part of the LYSFE program.

Gifted Support Center, inC.
205 East 3rd Avenue, Suite 201, San Mateo, California 94401

info@giftedsupportcenter.com
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